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could see in a real way the function of averaging and its application in their
everyday life. When Ariel came in on Friday, she showed the kids how to graph
their averages by means of line graphs and bar graphs. A homework sheet was
made up for them where they had to read a hypothetical graph about the class
and answer questions pertaining to the contents of the graph. The kids became
very competent and tracked incline, decline, and stability by comparing aver-
ages over several weeks. The highlight was when Donnie said, “Mine excalated.
... youknow, went up!” Donnie seemed to have combined the words accelerated
and escalated to describe the movement of the graph. We learned a new word
that day.

Maureen expanded the graphing by applying it to a lesson on surveying and
tracking results. The kids chose questions, surveyed classmates, and graphed the
outcome. They discovered new information about each other, such as favorite
rap songs, female vocalist, type of music, and even who liked to kiss. They were
empowered by their newly acquired skill in applying what they considered to be
a very sophisticated method of presenting information. The kids commented to
each other, “This is like high school math!” They were proud of their work and
were eager to display their completed surveys.

Allowing the children to experience the concept in many ways gave them
confidence and an understanding of the material that led to a wonderful feeling
of success. By playing off the interests and ideas of the group, we were able to
create an integrated math curriculum that was dynamic and exciting, and that
bolstered the children’s self-esteem as well.

Reflections
Ariel

Collaborative teaching is stimulating, empowering, and supportive at best, but
it can also be draining when the communication between the teachers is less
than clear. Inevitably, teachers will have conflicting views about how to handle
certain situations and which goals should be prioritized. At the beginning of our
work together, | was often confused about whether I was helping or hindering,
whether I was accepted or just being humored. Sometimes I would break an
unwritten class rule that I had not been aware of; as an outsider, I was in a
precarious position. Towards the end of the year, after these issues had been
discussed, I felt much better about my role and the work that we did together.
Though fully rewarding, cooperative teaching is a delicate business, and it is
important to realize the implications from the start. When co-taught, 1 learned
more about compromise and diplomacy than l ever did teaching alone. These are
things we want to instill in our children and which we expect them to do every
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_day; yet usually, we, as teachers, have the last word. When teaching is done
cooperatively, the classroom environment more closely resembles the democ-
racy for which we are educating our children.

In individual conferences with my advisor, I was able to express my
frustrations and disappointments that I didn’t want to impose on Maureen.
These discussions enabled me to accept myself and my work. My perfectionist
nature kept me ever critical of our work. My advisor helped me to see my half-
empty glass as being half full, which gave me the strength to continue the
collaboration. Three-way meetings with Claire, Maureen, and myself helped to
iron out any communication difficulties we were having in a comfortable setting.

The single most important thing I learned from Maureen was: Never enter
into a power struggle with the kids, always come at them from their side. Once,
when one boy was misbehaving and picked up the intercom phone, I watched
to see how Maureen would tell him to put it down. When she noticed what he
was up to, she got him to replace the receiver immediately by calmly saying,
“Ernie, order me a pizza.”

Maureen

The kids’ major reservations about Ariel’s joining our class were centered around
how trustworthy Ariel would be and what type of power she would be able to
exercise over them. “Can she tell us what to do?” and “What if she tells on us?”
were some of their concerns. I assured them that I had worked with her and felt
that she was very much interested in helping kids and that, in return, we could
help her by sharing our experiences as a group. They responded well to the
reciprocity of the situation, feeling surprised yet pleased that they had something
to offer.

Ariel recognized that her manner appeared confrontational and challeng-
ing to the kids; she was unsure of her role and expressed concern about
intervening in discipline problems. This was a problem since the kids could
manipulate situations to their benefit and, potentially, to their harm. We
resolved this problem by reviewing situations and discussing the “why and hows”
of our reactions and resolutions. I was torn between my allegiance to the kids and
my responsibility to Ariel and sometimes felt that I was asking too much of the
kids. Over time, she gained the kids’ respect and they began to see her as part of
the class.

Next, we had to address general concerns regarding shared curriculum,
disappointment over failed projects, scheduling conflicts, and understanding
different styles of teaching and interacting. In addition, it was imperative that
there exist a clear line of communication between us in the classroom. We
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time—which was crucial, since classroom order always took precedence over
planned curriculum, private agendas, special projects, and our personal needs.

The most beneficial aspect of our collaboration was the enhancement of
curriculum; the most difficult was the control and classroom management. The
impact of another adult who moves through the day with the kids allows you to
focus on the job of teaching. The luxury of having an individual who can
participate in and understand your decisions, frustrations, and successes is
enormously enriching. It alleviates the isolation and encourages feedback,
which is critical for growth and productivity as a professional.

Ariel came to this project with specific strengths and experiences. As afirst
year teacher, I welcomed her presence and input. I felt strongly about the
importance of cooperative teaching and a team approach as a result of my
business experience. Ariel’s ability todevelop a lesson contributed to the success
of each project.

The conference group proved to be a supportive place to talk about the suc-
cesses, problems, and turmoil I experienced teaching in a difficult setting with
no prior teaching experience. Without the support of individual conferences
and the group, I am certain that I would have left the field of education. 4

Published by Educate, 1991
48



