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M. Brown Writing for “ive Year 01ds

Very interesting. Though only swggestive in the discussion
of some major problems raised.
Could be organized more clearly around @
Writing for Five Year 0lds
as a sub-problem of all n-it:l;:g,- ereation,~ literatue

How To Adapt to Writing for Five Ygar 0Olds
What are they like?
What can stories do for them?
What are they interested in?

Leads foom the children

What do they dow ith their own creative weiting?

What can you get and not get from trying out
stories on the en themselves?
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Margeret Wise Brown

WRITING FOR FIVE-YEAR-OLDS

When a shild reaches the age of five he is the sum total of all

his younger experienees and discoveries in a brand new world. He carries

with him the two-year-old's delight in sheer sound and pounding rhythms
and the glamor of the twe-year-ocld's own smell self; the three-year-old's
humor and love of patterm, and his pleasure in the familiar sights of
his om world; the four-year-cld's further joining of sound and pattern
with rhythm and content, and four-year-old's first playful flights

inte the humor of the incongruous things that he just knows enough to
know are not true; and finally the five-year-old's own keen humor and
penetrating observation of the world around him, the eareful watehing
of his own eyes and ears, the keenness of his nose and the sensitive-
ness of his touch, and the fine and vivid imagery of his own language.
Here, perhaps, is the stege of rhyme and reason. It is eertainly true

thet a five-year-old hes a keemness and awareness that will probably
be displaced or blunted latere For the first time, he has the power

of words, to use them and to hear them, to deseribe the things that his
five-year-cld senses perceive. He has his feet firmly enough on the

ground now to go bouneing off on the most hilarious flights of imag-
ination and to sympathize with and be curious about situations not
his owm.

Here then is a challenging age to write for.

In any writing, however, whether it be metaphysics or poetry
or politieal econouy or children's stories, there is one common touch=-
stone around which the value of the writing revolves, there is one

final determiner or common denominator that gives the writing truth
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wes the idea of a five-year-olde He had a little penguin doll that he
said "was not & good little penguin end it was not a bad little penguin.”
Then he beamed with amsement, and perhaps with a well grounded satis-
faction in his discovery, and said, "He is a good little bad little pen-
guin." He played with the idea in words several timese Of course he
was right, as right as Chaucer, and as tregically right as Bhakespeare:

tragedies. Perhaps this is the basis of all true character realization.

-
Why then confuse children in the beginnings of literature. The pig

story is a playful and superficiel attempt to follow this lead. But
that is not enoughe There is much more to be followed in ite.
Other leads included in this story were the deliberate and en=-

grossing pleasure children seem to have in washing with soapsuds and

getting the soapsuds from grey to whitee They take five times as much
time as is necessary to do this even when they are in a hurry. It must
be important to theme There is the idea in the story that the pig is
not really a dirty animal. And there is flattery in the story. What

child does not glory in his acquaintance with a millmen or & policeman
or one of those heroes in uniform. Therefore the policemen in the

story knows the little boy well and holds up the traffie for his pig to

eross the road. The telegram:

"Farmer Farmer

I wemit 2 pig

Not too little

And not too big

Not too good

And not too bad

The very best pig

That the mother pig hade.

is something that a child could learn and repeat easily. There 18 never
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enough of easy catch phrases and dialogue and even nonsense syllables
in five-ysar-old stories. "Run for your life, child" says Black Belinda
in PLEASE PETER IT'S PANCAKES. "Out you little dickens," says the father
in MITTENS. And the children are quick to make the phrase their own
and to play with it. "F& Fi Fo Fum, I smell the blood of an Englishe

mana."

But for all these leads from children themselves, that is never

enough in a storye The leads were good leads in the THE GOOD LITTLE BAD

LITTLE PIG. But the story itself is merely amsing. That is enough and
not enoughe Maybe it is because the pig was not a real pig even though

he is photographically true. He lacks character development. The child-
ren seemed to enjoy the story as they listened to it, but then they for=

got alout ite The theme of the story is more important than that.
Form is another interesting aspect of a story or poem for which

we can go to children for leads. There is still much to discover in

new forms. For instance, take the poem, "I Like Bugs" followed by

"I Like Fish" in my book. That was originally written for a reader and
got into a folder that wus being tried on a five-year-old at home by
mistake, The five-year-old and his three-year-old brother took up the
pattern and went all over the house applying it to the things they liked--
I like chairs, I like dessert, I like chewing gum, etce BSo I put it in
my book. Mrse. Mitchell has analysed and used a great meny such leads

f_‘.\,. T

in the FIRST HERE AND NOW.

There is another form I wonder about for five-ysar-olds, I
call it an interludeé, it is not a story with a plot, it isn't very long.
C_.\

It is womewhere between a story and a poem, a dwelling on some themein

words, & recreation of some experience. It is the thing some five-year-olds
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do in their own writings. I have tried to do it in "The Wonderful Day”,
"The Dead Bird"™, "The Pale Blue Flower"; and perheps the "Children's
Cloock" and "Christmas Eve" are only long interludes rather than real
stories. Whether this is a good form for children's writings I am not
surees I think, because it is a quiet and simple form it might be, if
it is read to & child at the right time.

But in all of this writing for five-ysar-olds it is not only
the leads from the children and literary hunches and content needs that

prompt a storye When I look at stories and wonder what started them I

find that it wes not always some big idea but more often merely some
smell thing I saw thaet emused me or touched mes- & kitten by h&{‘%elr

for the first time with all the wonder and surprise in the world in its
bright little eyes, or I start thinking of the small animal dignity that
children and puppies and shy little horses struggle so hard to maintain
at times, I wonder what the world looks 1like from the little space above
the ground where children and small animals live. Or I just remember
all the silly things that make them laugh. Sometimes I have dreamed a
phrase and a half formed situation that has started a story. I suppose
what really happens is that all of a sudden you see or hear something
that seems significante. And by writing it out in a story form that
significance becomes crystalized for whoever reads the story and for

yourself.



