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TheSehoolNeighborhood.  Therearemmiyindependentschoolsinthisneighborhood,

all unique  in many aspects but many sbanng certain  qualities. The intimate  setting of

these schools  often  suit the sensibilities  ofthe  cultures  ofthe  families  that make up  the

community.  The neighborhood  is residential  and fairly  affluent  and at times stereotyped

as elite and even 'snobbish'  Through  tm  study, the children  will  have an opportunity  to

see a broader  and deeper profile  of  the area, Mghlighting  its nuance,  charm,  and much  that

is affinning  to young  children.  There  are many town  houses and upscale  high  rises, trees,

window  boxes and an overall  sense of  refined  architecture.  The area  is culturally  rich,

nearboththeGuggenheunmidCooperHewittMuseums.  Onecanhearthebuzzofmmiy

different  Ianguages as toutists  with  cameras and street  maps travel  on these streets. The

neighborhood  is heavily  populated  with  private  schools  that  contribute  to the bustle of

children  and their  parents  to and from  school  each day. Joggers  and ers speed by the

school  on their  way to Central  Park. Other  than  the ubiquitous  NYC  construction

improvements,  the street is quiet. Public  transportation  is conveniently  located-the

subway  is a few  blocks  away  and the Madison  and Fifth  Avenue  buses are a few steps

away. The neighborhood  is characteied  by small  businesses such as high-end  children's

clothing  stores, boutiques,  upscale  food  markets,  and restaurants. These small businesses

(not  big and anonymous)  compliment  the school's  own  lively  sense of  cormnunity  and

individualization.  The proximity  to Central  Park  provides  an opportunity  to study one  of

New  York  City's  treasures.

The  School.  The atmosphere  is both  academic  and ng.  Although  the school's

mission  is to educate each student  for  academic  excellence,  it seems  that  the school's
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primary  focus  is on  supporting  the strengths  of  the individual  child  while  building  a

community  with  an awareness  of  the world  surrounding  the school. Intelk;ctual  pursuits

are valued,  but  not  beyond  the well  being  of  each child  and of  the group.  Competition  and

pressure  are discouraged  and the joy  of  learning  actively  pursued.

The racial  and ethnic  data for  this  independent  school  shows  that  it lacks  a

diversified  tapestry  of  students.  The percentage  of  families  from  lower  socio-economic

levels  is small. The  tuition  is steep but  comparable  to most  independent  schools  in

Manhattan.  In  spite  of  its wealthy  surroundings  mid  parent  body,  the school  does not  have

a large  endowtnent  :from  which  to finance  scholarships  and its budget  cannot  support

much  beyond  regular  expenses  for  the daily  nug  of  the school.  The school  is directly

dependent  on  ffs immediate  community  ofparents  and fundraisers  and in  turn  is very

responsivetothecommunity.  Thesocio-economicmakeupofthe,mostlywme,

populationoftheschoolreflectsthewealthandprivilegeoftheneighborhood.  Many

languages  other  than  English  are spoken  at home  and many  families  are bilingual,  ifnot

multi-lingual.  Although  there  is some diversity  in ethnicity,  it is limited.  The diversity  is,

therefore,  seen in the curriculum,  exposing  children  to a wide  range  of  cultures,  ideas and

topics.

The curriculum  at this  school  is structured  but  not  overly  so, allowing  for  child-

initiatedareasofexploration.  Developingasenseofcommunityandasenseofselfare

goals  of  paramount  importance  duig  Kindergarten  and then  continuing  in First  Grade

where  there  is a greater  empmsis  on academics.  The  children  are exposed  to a wide  range

of  areas of  study,  including  Social  Studies,  Math  (using  manipulatives  and rods),  Reading
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(shared,  guided  and independent),  Science,  French  &  Spanish,  Art,  Physical  Education,

Gymnastics,  Handwriting,  and  Music  and  Movement.

14



ow  to  Use  This  Curriculum  Stu

In  this  section  are notes,  observations,  explanations,  and advice  about  how  to use

this  curriculum  study,  itself,  as well  as how  to  use it as a framework  for  developing  a

similar  type  of  study  and set of  experiences  in any  neighborhood.  These  are guidelines,

not  a bluepmt,  for  planning.  In  the  paragrapm  below,  I've  tried  to document  and

anticipate  the  potentials  and cautions  when  designing  a neighborhood  cuiculum.

Appiicabfflty  fyom  this  Schooi  Context  to  Others.  This  curriculum  was  developed

very  specifically  for  an independent  school  with  a small  class  size located  on  the  Upper

Eastside  of  Manhattan  but  is, nevertheless,  applicable  to other  schools-public  or private,

urban  or  suburban,  with  slight  modifications.  Starting  in the  children's  school

neighborhood,  exploig  and  discovenng,  and  then  brancbing  out  to compare  and

contrast  with  another  neighborhood  ttcends  the  boundaries  of  the  Upper  Eastside.

Although  all  children  are unique,  they  do mve  similar  needs  in terms  of  learning,  and  this

curriculum  is also intended  to serve  as a model  for  other  schools  and communities.

 The  aUnits' of  tis  study  are interrelated  and,  although,  presented  in a

sequential  order,  it is not  imperative  to adhere  to  the  order  presented.  The  curriculum  is

meant  to be fluid  and interactive,  therefore  the  children  will  have  an impact  on  the  study.

For  example,  the Community  Service  Unit  is outlined  toward  the  end  ofthis  paper  but  cmi

certainly  begin  at any  point  duting  the  Study.  If  the  children's  questions  or  interests  are

peaked  in  a direction  earlier,  the  curriculum  should  stay  in sync  with  the  children  and  the

order  of  the  Units  should  be swhched  or  accelerated.  Furthermore,  the  Units  can  and
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should  overlap;  one  can  start  before  the  prior  one  ends  and  each  Unit  can  be stretched  over

a longer  elapsed  time  than  suggested.  See Appendix  A  for  timing  suggestions  and overlap

of  this  Study.

Literature  and  The  Library  Corner.  Each  Um  contains  a Nibrarp  [orntr  fromwhich  I

will  choose  books  to read  and  discuss  at various  times  throughout  the  day  (e.g.,  morning

meeting,  before  rest  time,  end  of  the  day  meeting)  to further  the  neighborhood  experience

Refer  to the  Bibliography  for  highlights  of  each  book.  We  do a lot  of  reading  and  story

discussion  in our  class. Our  library  will  be eced  with  books  from  the  Bibliography.

 Before  every  trip,  I will  orient  the  students  by  providing  a neighborhood  map. At

age five,  children  can  begin  to use simple  maps  in  connection  with  their  experiences.

These  maps  will  show  the  school,  the  destination,  landmarks  along  the  way  and  then

together  we  will  use a red  marker  to sketch  the  route  we  will  travel.  When  we  leave  the

school,  we  will  begin  by  looking  at our  maps,  placing  ourselves  on  the  map,  and  then

proceeding  on  the  trip.  Throughout  each  trip,  we  will  refer  back  to the  maps  to stay  on

course  and anchor  ourselves  to our  environment.

Most  all  trips  will  have  a trip  sheet  to  use duig  the  visit  in  order  to help  balance

focusing  on  important  items  and  being  free  to make  individual  discoveries.  Before  each

trip,  the  class  and  I will  create  these  trip  sheets  and interview  questions.  After  every  trip,

ifthere  was  a specific  person  helping  at the  location,  the  children  will  compose  a thank

you  note  along  with  a special  memory  ofthe  trip  (e.g.,  illustrations,  poems)  that  I will

send off. The  trip  follow  up will  include  a niu'nber  of  activities,  as higMghted  throughout
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this paper, but at the ver5r least will  result in a trip book (ranging from simple to more

complex)  that  documents  the  trip  with  words,  illustrations  or  photographs.  These  trip

books  will  be shared  among  classmates,  and with  parents  dunng  the  culminating  event.

Because  these  are descriptions  of  shared  experiences,  with  repethion  and  familiarity,  these

trip  books  will  provide  an excellent  early  reading  material  for  many  children.

For  all  trips  requimg  additional  adult  supervision,  I will  make  a notice  and post  it

along  with  a sign-up  sheet  outside  the  classroom.

Parent  Volunteer  Preparation  Before  Trips.  Before  each  trip,  it's  itnportant  to

communicate  to the  parent  volunteers  exactly  what  their  role  will  be. Depending  on  the

type  of  trip  and  the  number  of  adults  accompanying  the  group,  each  adult  will  be

responsible  for  a few  children,  including  his  or  her  own  child.  The  guidelines  for  taking

charge  of  a group  can  be communicated  as follows:

'  Please  keep  your  group  with  you  at all  times.  You  are responsible  for  the children  in

your  group.

a Do  not  let  the  children  go to the  bathroom  alone. An  adult  must  wait  right  outside  of

the door  for  the  cod.

'  We  want  tis  to be a fun,  community  building  experience.  In  the  interest  of  fainness,

please  treat  your  child  as a member  ofthe  group.  We  do not  want  the  children  whose

parents  did  not  come  to feel  left  out,  therefore  we  ask  you  to  please  not  give  your

child  special  treatment,  snacks  or  souvenirs.  Nor  should  special  treats  be purcmsed

for  individual  groups.  The  teachers  will  decide  what  they  will  buy  for  their  classes  to

enjoy  back  at school.
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a Please  make  sure  your  small  group  stays  together  and  follows  directions  to the  whole

class.

ffl Stay  close  to the children  when  crossing  the  street.

a Help  the  children  to complete  the  trip  sheet,  pointing  out  places  of  interest  (as

indicated  by  the  teacher),  and  taking  brief  dictation  (where  necessmy.)

'  Please  comfort  a child  in your  group  who  might  need  some  special  attention.  (For

example,  if  a cid  is sad that  his  or  her  parent  is not  on  the  trip  or  just  out  of  sorts  for

the  day,  he or  she might  benefit  :from  a little  extra  care.)

N In  case of  emergency,  the  teachers  may  rely  on  you  to direct  the  group  while  they

manage  the ciis.

Behavioral  Expecations  for  Children.  The  bemvioral  expectations  teachers  mve  for

children  on  field  trips  should  be shared  with  the  volunteers,  and  might  include:

'  Children  are asked  to  hold  hands  when  crossing  streets.

a Wheninapublicplace(e.g.,museum),childrenareexpectedtoberespectfuloftheir

surroundings  and  to ondy touch  objects  when  permitted.

a When  children  are inside  (including  a bus)  they  should  use 'inside'  voices.

3  Throughout  this Study and most especially following  field trips, Kindergarten

children  (and  First  Grades  tmt  pro'vide  blocks  for  the students)  will  have  ample

opportunity  to explore  and experiment  through  blocks,  and  this  can  be a means  for

children  to express  their  experiences  as well  as offer  a setting  for  dramatic  play. The

18



block  play  will  be encouraged  but  not  plmined  and  scheduled  by  me. I will  make

suggestions,  based  on  the  Unit  of  Study,  but  I will  not  overly  stmcture  thejr  block  work.

Kindei'5au  liu  01 First  Grade. This curriculum  is flexible  for a wide range of  skills in

all academic  areas. For  those  students  who  are not  yet  readers  or  writers,  adults  will  be

more  involved  in documenting  the  children's  words  and  the children  will  have  more

opportunity  to represent  their  thoughts  through  drawings.  On  field  trips  with  First

Graders,  ifpossible,  the  children  can  do more  oftheir  own  writing,  and  on  field  trips  with

Kindergartners,  the  adults  can  help  the  children  read  the  trip  sheet  and  document

observations.  Since  the  focus  is main§  on  observation,  the  writing  required  for  the

trip  sheets  should  be minimal

Why  Contrast  Neighborhoods?  It's  so very  interesting  to learn  about  where  we  live  but

it's  also  important  to extend  our  learg  to  what's  nearby  and  how  neighborhoods  share

many  qualities  but  differ  in  flavor  and  culture.  This  is the  beginning  of  a Social  Studies

program  wich  will  in  later  school  years  gradually  extend  to societies  farther  away  in

time and space. This foundatior4  focusing  on the relationship  of  things in two ddferent

neighborhoods,  will  higight  a similar  web  of  interdependency  between  neighborhoods.

This  early  focus  in  contrasts  provides  a groundwork  for  celebrating  diversity,  an essential

component  in early  childhood  education.

Guest  Presenters,  Throughout  this  curriculum,  I will  look  to invite  guests  to the

classroom  to speak,  share  experiences  and lead  activities  (e.g.,  cooking,  crafts,  songs).
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The  guest  list  will,  of  course,  depend  on  availability  and  the  specific  interests  generated

by  the  children.  In  some  cases,  parents  will  be able  to provide  introductions  to their  own

cultures  and  share  information  about  their  particularly  relevant  professions.  Other

community  resources  might  include  local  charity  organizations  (e.g.,  Director  ofthe

Yorkville  Common  Pantry-an  organization  that  provides  meals  for  hundreds  of

individuals  in  the  community  who  would  otherwise  go htu'tgtay, Red  Cross  Volunteer)  and

or  people  who  have  an expertise  or  passion  tit  might  enhance  the  curriculum  (e.g.,  baker

of  Greek  pastries).

Teacher's  Research.  This  study  is a product  of  my  first-hand  investigation  and

interviewmg. It  opened  my  eyes  to many  possibilffies  and stimulated  my  interest  in

creating  and  then  doing  the  curriculum  with  my  shidents.  By  actually  taking  these  trips

and talking  to the  people  in  advance,  I learned  a lot  and  was  able  to determine  the  way  I

wanted  to do the  study  with  the group.  Doing  this  research  was  critical  on  many  levels

and  alerted  me to a myriad  of  issues  and  many  cautions  I might  not  have  been  prepareA

for  otherwise.  For  example,  I became  aware  of  issues  that  I need  to  consider,  such  as

safety  (e.g.,  getting  to and  from  a location,  equipment  that  could  be dmigerous),  logistics

and  space  (e.g.,  stores  that  were  extremely  small  and couldn't  hold  more  thmi  a few

children  at a time,  store  hours,  mes  of  operation),  and  vendor  characteics  (i.e.,  If  a

vendor  speaks  soffly  or  with  a heavy  accent,  I will  be able  to discuss  it ahead  of  time  with

the  children  so that  they  can  be prepared  to focus  and listen  carefully.)

This  thesis  is not  a template,  rather  an invitation  for  teachers  to  discover  the  people

andplaces,intimatelyandpersonally,oftheirownneighborhoods.  Thisprocesshelped
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me feel more  connected  to the community  in which  I teach  to recognize  and be

recognizedbythosepeoplewhocomprisetheneighborhood.  Bysteepingoneselfinthe

neighborhood  and getting  to know  many of  its citizens,  one becomes a thread  in  the

neighborhood  fabric.

From  Mitchell  (1934/1991)  I learned that h becomes  the first  task of  a teacher  who

would  base her program  with  young  cidren  on an exploration  of  the environment  to

explore  the environment  herself. She does not gather  information  to become  an

encyclopedia  or a peripatetic  textbook,  rather  to place the children  in strategic  positions

for  making  explorations,  and to plan trips  which  lead to significant  discoveries,  in  short  in

order  to use her environment  as a laboratory

Role  of  Concepts  and, Ideas.  In  the next section,  I've  detailed  the concepts  and ideas

that  provide  the backbone  of  this study. When  beginning  the development  of  any

curriculum,  one must stmt  here-wit  is it that  we want  the children  to take away  from

the study. These underpinnings  drive  the curriculum  development  as well  as its

implementation.  Although  flexibility  is imperative  when  working  with  cMdren,  the

goals ofthe  study  will  remain  in tact. Checking  back on these goals on a regular  basis

will  help keep the teacher  focused  in the direction  that  was originally  planned.

Planning  is critical  wkn  doing  any study, and especially  so when  a teacher  is

expecting  to take many  field  trips. Long  and short  term  planning  using a framework  of

concepts  and ideas as one's  guide is a good  starting  point. Revisiting  the work  done to

date in tandem  with  the future  goals, on a frequent  and ongoing  basis, is helpful  in

21



staying  on  comse  and  adjusting  the study  based  on  children's  interests  and  discoveries  as

well  as extemal  demands.  Short  term  planning  allows  for  the  interactive  nature  of  the

study  and  for  what  the  children  big  to the  discussion  that  can  then  ultimately  alter  some

ofthe  activities  and  plans.

/lrpohxuiadaiiug  a Variety  of  Learning  Styles.  There  is a wide  range  of  individual

differences  among  children  with  respect  to how  they  learn. It  is imperative  that  the

teacher  ts  about  each  child  and how  she or  he optimally  learns,  when  developing  any

type  of  curriculum.  All  children  in  the  class  must  be considered  and  accounted  for  as the

lessons  are planned.  The  activities  must  challenge  students  and fit  their  needs,  learning

styles,  and  capabilities  (Michaelis,  1988).  Children  vary  in  their  intellectual  maturity  and

development  :from  child  to child,  mid  within  each  cid  by  subject  area.  Some  are

verbally  or  mathematically  advanced,  some  have  highly  developed  motor  skills,  some

mve  been  reading  since  the  age of  three  while  others  have  not  yet  mastered  certain  skills.

Not  only  will  there  be divergent  skill  levels  within  any  given  classroom  but  also children

all  have  learning  styles  that  are different.  While  some  children  work  best  in a group,

others  need  more  individualized  instnuction;  some  children  are visual  learners  while

others  are auditory  learners;  some  cidren  work  mid  learn  quickly  while  others  are slow,

taking  more  time  to  process  information;  some  children  are artistic  while  others  are more

comfortable  representing  their  thoughts  through  oral  communication;  and  some  children

are mainly  extremely  analytic  while  others  are creatively  expressive.  There  are many

ways  to  express  underlying  feelings  (e.g.,  orally,  in  writing,  through  drawings,  dramatics)

There  is no one  way  right  way  to lemn.
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In  order  for  a teacher  to  be able  to individualize  the  curriculum,  she or  he must

know  each  child-background,  achievements,  interest,  level  of  mental  maturity,  language

power,  and  related  abilities-to  make  adequate  provisions  for  individual  differences

(Micmelis,  1988).

This  Neighborhood  Study  incorporates  a variety  of  lemning  activities  to address

allindividualstudents.  Inadditiontoincorporatingacrosscurriculumapproachtothis

study,  children  will  be allotted  the  time  they  need  to complete  their  work.  They  wffl  all  be

encouraged  to take  initiative  and  to participate.  Throughout  the study,  I've  included  a

range  of  activities  with  a range  of  challenges.  For  those  who  are ready  for  certain

challenges,  there  are opportunities  to  explore  graphing,  mapping,  and  independent  writing.

The  assignments  are broken  into  manageable  components  so as not  to overwhelrnthe

shidents.  Consideration  for  visual  and  auditory  learners  is reflected  in  each  Unit.

Moreover,  the  children  are encouraged  to explore  with  all  five  senses. Furthermore,  for

those  who  tive  in  smaller  groups,  there  are oppoies  to do so (e.g.,  trips,  cooking).

As  well,  there  are numerous  larger  group  activities  including  discussions,  presentations,

and  trips.

Independent  work  (books,  computer,  blocks)  provide  variety  to meet  special  needs

as well.  Too  frequently  some  students  do a single  activity  over  and  over  because  they  are

good  at it. Students  may  miss  other  opportunities  if  a wide  range  of  engaging  experiences

is not  provided.  My  goal  was  to include  a plethora  of  possibilities  from  wich  the  most

appropriate  (for  each  student)  would  be used. Hopefully,  throughout  this  study,  every

cod  in  the  class  will  have  his  or  her  chmice  to shine  and  grow.
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5urriculum  Ovemew;'

TTnit Trins/F,vents Curricu'lum  Connections
-  -  -r=  -  a ----

Unit  1:

What  i5 7

Neighborhood

2 impression  walks : reading,  discussion,  writing  word

wall,

__Art: illustrations

: 5 senses

Music/Movement:  people  to  people

Unit  2:

Needs  and

Wants

: reading,  writing,  discussion,  word

wall

Unit  3:

Work  and

Workers  in the

Neighborhood

: D'Agostino,  Union  Square

Farmer's  Market

: Ecce  Panis

Bagel  Shop:  The  Bagehy

: reading,  writing,  discussion,  word

wall,  poehy,  interviewing,  adaptation  of

Worksong

Math/Science:  cooking  (bread,  vegetable

Shoe  Store:  Great  Feet

Dry  Cleaners:  Milton  Cleaners

soup,  pretzels)

!!!!!U!!!:  sorting, counting, mapping (spatial
: 90'  St Pharmacy

: Schatzie's  Prime  Meats

Yorkville  Post  Office

Fire  Station

relationships)

: connect  back  to study  of  seeds and

, plants  from  earlier  in  the  year

__Art: illustrations,  papier  mache,  collage,

making  a fire  hydrant,  making  stamps

Music/Movement:  city  sounds,  percussion

instniments

Unit  4:

Transportation

Arts  in Transit  in subway  stations

Bus  Depot

Transportation  exhibition  for  other  classes

: reading,  writing,  discussion,  word

wall

__Math: graphing,  sorting

: making  boats,  floating  and  sinking

__Art:, mural  for  a subway  station,

transportation  models

Unit  5:

Different

Neighbor-

Hoods

Counhy  vs. City

Another  City  Neighborhood:  Astoria,

Queens-markets,  a view  of  Manhattan,

Socrates  Sculpture  Park,  Museum  of  the

Moving  hnage

: reading,  writing,  discussion,  word

wall,

__Art: puppets,  illustrations,  watercolor,

sculphire

Dramatic  play:  puppet  show

 Greek  dishes

Unit  6:

NYC

Buildings

Investigate  home  apartment  building  with

family

: reading,  writing,  discussion,  word

wall
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Unit  7:

Central  Park

Picnic  at Sheep  Meadow

Wildlife  Center  and  Delacorte  Clock

Belvedere  Castle  and  Nahire  Observatory

Intayiew  Urban  Park  Ranger

: reading,  writing,  discussion,  word

wall,  interviewing

__Art: illustrations,  mural,  watercolor

Music/Movement:  re-enact  the  Delacorte

Conservatory  Garden Clock

Unit  8:

Community

Service

Depending  on students'  interest  and  ideas

possible  trips  to  Yorkville  Common

Pantry.

: reading,  writing,  discussion,  word

wall,  fairy  tale

__Art: illustrations

Extensions:  honor  cotnmunity  helpers,  make

a community  pledge

Unit  9:

Culminating

Block  Party  with  fatnilies

Neighborhood  Exhibit

Art:  neighborhood  block  from  construction,

mural,  book  binding
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once ts and Ideas  and  S

This curriculum is organized around the following )concepts and organizing idea,sl

Hilda  Taba's  question-what  do you  hope  the  students  will  remember  after  they  mve

forgotten  many  of  the  specifics  they  are now  learning  (1971,  p. 27)-was  carefully

considered  in formulating  the  underpinnings  of  tm  study:

Needs  and  Wants

*  There are many basic needs and wants that we each have that, when satisfied, help

us survive.

*  Our  neighborhood  helps  us meet  those  needs  and  wants.

Interdependence

* Everyone in a neighborhood is dependent on others for  fulfillment  of  his or her

needs.

*  Behavior of  the individuals in a neighborhood has an impact on others.

*  Community workers depend on each other for  marry goods and services.

*  We depend on other people in other parts of  the country and worldfor  some goods.

Products come to our neighborhoodfrom all over the counhy and world.

*  There  are  mary  ways  to travel  around  a neighborhood.

Cooperation

*  nen  people  work  together,  they  can  solve  problems.

*  We need  to cooperate  with  others  to make  the community  work

@ It  takes  marry  people,  working  together  to make  the  neighborhood  work.
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Responsibility

*  Each member of  a neighborhood has a role in that neighborhood and a

responsibility  to it.

Differences/Similarities

*  People are alike and different.

*  Communhy workers are real  people with real lives andfamilies.

@ Neighborhoods are made up of  many different  people.

* Neighborhoods are alike and different.

*  Neighborhoods  hme  distinct'ive  qualities.

From  tm  study,  the  students  will  mve an opportunity  to cultivate  these  skills:

Observation-Through  observation,  facts  are gathered  that  can  then  be processed  to form

concepts  and  generalizations.  This  is the  starting  point  for  forming  patterns  and  then

validating  the  concepts  and  genetions  that  were  formed.  Observations  can  be direct

or  indirect.  For  the  most  part,  all  of  the  observations  in  this  study  will  be direct

observations  made  by  the children  themselves.  Some,  however,  will  be vicarious,  through

other  children  in  the  class  as they  report  back  on  what  they  learned  on  one  of  their  field

trips.  We  will  use all  frve  senses  to  help  us gather  information  and  understand  the  world

around  us. Observation  will  big  the  children  closer  to their  own  world  and provide  facts

needed  for  information  processing.  Developing  their  powers  of  observation  is useful  for

their  future  academic  studies  and  life  in  general.
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('ommnnie*tion-  Communication  skills  have  a central  role  in learning.  Receptive  skills

are used  as students  read  and listen  to learn. Expressive  skills  are used as students

communicate  ideas in oral  and in written  form. A  guiding  piciple  for  this study  is to

integrate  reading,  listening,  speaking  and writing  across  the curriculum,  thereby  applying

and improving  skills  developed  in the language  arts  program  and enhancing  learning  in

each subject  (Micbaelis,  1988).  Listening  skills  are used to participate  in discussion,

follow  directions,  dmify  concepts,  and hear  tone  of  expression  of  others.  With  ample

opportunity  to express  themselves  orally,  the students  will  be able to develop  their  abilities

to convey  their  thoughts  and feelings  in group  and one-on-one  settings.  The speakers  will

benefit  by  mving  the opportunity  to hone  their  communication  skills  while  feeling  a sense

of  pride  and accomplishment;  other  children  will  be able to hear  a classmate's  thinking

and reasoning  which  will  either  co  their  own  or challenge  them  to rethink  their  own

position,  and the teacher  will  get a chance  to get more  perspective  on a child's  thinking

and growth.  Having  to articulate  one's  ideas,  helps  to big  order  and clarity  to those

ideas. Another  goal  of  discussion  is to share individual  experiences  that  result  from  a

comtnon  experience,  showcasing  the uniqueness  of  each experience  that  then  when

shared, enlarges  everyone's  experience.  The opportunity  to do this  strengthens  not  only

the ego but  the sense of  narrative  sequence  that  is indispensable  to following  the details  of

a story  through  the maze of  pit  one later  reads  oneself  (Cohen,  1972).  Writing  activities

will  serve to improve  learning  and thinking.  This  will  mostly  take  place  in the form  of

dictation  from  student  to teacher.  Drawing,  painting,  movement  and block  building  will

be avenues  through  which  the students  will  represent  their  ideas. We  will  ence  the
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writing  program  by including  a word  wall  and writing  poetry,  stories, books, captions,

and letters.

Hypothesizing-Children  will  be asked  to predict  (mid  explain)  what  they  will  see on

each  trip,  what  will  mppen  when  different  ingredients  are added  in a cooking  project,  and

what  they  think  might  happen  during  different  investigations.  This  skill  provides  the

foundation  for  interpreting  results;  they  will  actively  participate  in  the  process  by

engaging  at the  outset.

Ana§tical  (Classification,  Sorting,  Cozparing,  Summag)-We  will  attempt  to

cultivate  the  ability  to discern  so that  similarities  and  differences  become  apparent  and  can

be easily  accessed  in  their  thought  processes.  Dealing  with  similarities  and  differences

will  continue  in  each  area  of  this  study.  Activhies  will  be geared  toward  grouping  like

things,  parsing  out  different  things  and  articulating  the  characteristics  of  each  category.

For  example,  how  is the  Upper  Eastside  of  Man  similar  to and  different  from

Astoria,  Queens?  Also,  what  do our  homes  have  in  common  and  how  are they  different

(e.g.,  exterior  surface  of  the  building,  number  of  floors,  number  of  apartments  on  each

floor)?  On  an elementary  level,  we  will  explore  the  '%vhys"  behind  what  we  do,  see, hear,

smell,  touch  and  taste. Children  will  be challenged  to  think  and  articulate  those  analytic

thoughts  and  draw  conclusions.

Rcprtbihiation  ."!.t i"affous  points  throughout  the  study,  it is important  to ask  students  to

represent  their  learning-often  tmough  an illustration  (with  pencils,  colored  pencils,
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markers  or  paints).  Making  a drawing  requires  the  student  to choose  what  to draw  and

consequently  what  not  to  draw.  The  choices  can  be enlightening  for  a teacher,  This  task

will  encourage  students  to become  astute  observers  as well  as give  a teacher  insight  into

the  degree  of  sophistication  the  cidren  are developing  with  respect  to observation.  The

drawings  can  serve  as a focal  poitit  for  compating  information  for  a whole  class. There

are children  in tm  age group,  however,  who  will  not  yet  have  advanced  to a

representational level  and or will  be resistant or uncomfortable when asked to draw. In

those  sffuations,  I will  not  push  them  but  take  their  dictation  as they  tell  me what  they

would  like  to represent.

Since  a primary  focus  for  the  Kindergarten  and  First  Grade  is to create  an

environment  that  allows  children  to develop  their  social  skills-empathy,  working  with

others  in small  and  large  groups,  and  shating-this  study  will  give  the  children  a chance  to

experiment  in these  areas  and  mature  as social  beings,  as recommended  by  Vygotsky,

Dewey  and  Mitchell.
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Before  the  actual  neighborhood  study  begins,  I will  send  a leffer  hotne  (Appendix

B)  to  the  parents,  discussing  the  cuniculum  and  concepts  to be covered.  Parents  will  be

asked  to continue  conversations  at home  with  their  children  about  the  neighborhood,  and

send  in  materials  tbat  are of  particular  interest  to  the  child  and  relevant  to the study  (e.g.,

maps).

To  begin  the  study,  I will  tell  the  children  that  for  the  next  couple  ofmonths,  they

will  be studying  their  neighborhood  and  give  them  an idea  of  some  of  the  topics  they  will

explore  (e.g.,  local  businesses,  Central  Park).  Then  we  will  take  the  first  impressionistie

walk  whh  the  children,  stopping  and  noticing  as much  as possible.  The  walk  begins  east

on a side  street  and  continues  around  the  block,  where  the  children  can  look  carefully  at all

the  different  buildings  (height,  color,  surface  material),  the sidewalk,  the  gratings,  the

awnings,  the  other  school  across  the  street  (the  similarities  mid  differences  iri  buildings),

street  signs,  the  number  of  cars  on  the  street,  and  the  type  ofpeople  that  pass  by. We'll

make  a left  onto  Madison  and  walk  up,  noticing  the  many,  many  small  shops-what  they

sell  and  who  is shopping  there.  The  children  talk  about  the  difference  between  Madison

Avenue  and  the side  street  on  which  the  school  is located.  Walking  west  on  another  side

street  will  give  the  children  a whole  other  side-street  perspective.  Midway  down  the

block,  they'll  pass  the entrance  to the  school,  observing  the  differences  in  the  buildings.

The  back  of  the  Cooper  Hew'tt  museum  is another  focal  point.  The  museiun  itself,  the

ornate  gate  around  it and  the  landscaping  are all  interesting  topics  for  discussion.  Turn

south  on  5"  Avenue  and  enter  the  Church  of  the  Heavenly  Rest  (actually  connected  to and
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utilized  by  the School).  Most  likely  the magnfficence  of  the  nave,  with  its elaborate  and

breathtaking  stained-glass  windows  will  be awe  inspiig  for  the  class. This  would  be a

good  place  to sit and  regroup,  talking  about  the  wide  range  of  sights  they've  just  seen.

From  the  church,  we'll  continue  down  on 5'  Avenue  and  return  to  school.

The  next  day,  I will  gather  the  students  together  and  ask a series  of  questions.  The

answers  will  be posted  on  an experience  c  titled  ?That  We FindlnterestingAbout

OurATci41ibazlzasul.  Thischmtcanbehungonawallnearthemeetingareaforeasy

reference.  This  discussion  will  also  provide  an opportunity  for  the  students  to become

personally  involved  from  the  outset.  For  example,  I might  ask:

*  nat  did  you  see?

*  ?'iatdidyoufindinteresting?

*  rag  there anything  you mw thatsurprised  you? Fas' theit  uuyth;iaH  yoh

noticedon  our walk that  you hadn't  noaced before?

*  ?ffiatmakesupourschoolneighborhood?

Children  could  discuss  their  ideas  with  a partner  for  a few  minutes  and  then  share

ideas  for  posting.

I will  then  read,4  rei  etiNei  hbarlwad  (by  Leah  Komaiko)  because  h highlights

manyofthetypesofplacesandexperiencesthechildrenwillhavehadonourwalk.
 AsI

hold  up  the  book  so the  students  can  see the 'front  cover,  I will  ask  them  to guess  where  the

story  takes  place  (a city  neighborhood),  and  then  ask  the  students  to identify  the  things  on

the  from  cover  that  tell  them  the  story  happens  in a city  neighborhood.  After  reading  the

book  aloud,  we'll  talk  about  the  neighborhood  in the  story.  I'll  ask  the  students  to tell

which  sights  are make-believe  and  which  might  actually  be found  in  a neighborhood.  The
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cMdren  should  be encouraged  to discuss  what  they  enjoyed  most  in the  book  and  how  that

neighborhood  relates  to  their  own.  How  are they  the  same  and  how  are they  different?

For  example,  students  may  say that  there  are restaurants  and stores  in the story  just  like

where  they  live. The  next  question  could  be a'what  would  you  put  in your  perfect

neighborhood?"  Responses  will  be recorded  on  an experience  c  duig  the

brainstorming  session. Some  children  might  say candy  on  all  of  the  trees,  pink  streets,  and

dinosaurs  on  the  corner!  After  everyone  is  had  a chance  to add  to  the  attribute  list,  each

child  can  draw  his/her  own  version  of  a perfect  neighborhood  and I can  displaythe

drawings  on  a bulletin  board.

In  another  discussion,  a day  or so later,  in order  to reinforce  what  we've

experienced  and discussed,  I will  provide  the children  with  an opportunity  to talk  about

neighborhoods,  calling  up  their  previous  knowledge  and  their  fresh  impressions  from  the

walk.  Likely  responses  to 'what  makes  up a neighborhood'  may  include:  libraries,

schools,  things  close  to our  house,  buildings,  families,  houses,  parks,  the  street,  dogs,

people,  cars,  restaurants,  roofs,  buses,  sports  teams,  etc. The  children  might  respond  by

saying:

+ It's  streets  that  are around  your  house.

+ Something  you  can  see outside  your  window  that's  close  to  you.

+ People  around  the  city.

*  A  place  where  there  are lots  of  buildings.

The  introductory  discussion,  book  reading  and subsequent  activities  will  serve  to

engage  the  children  by  giving  them  a cce  to talk  about  something  with  which  they  are

familiar  and  by  having  some  fun. A  low-key,  subtle  introduction  will  help  us ease into  a
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new  topic  safely  and  on  a positive  note. Being  able  to use their  creative  juices  and

commct  the#  own  make-believe  neighborhoods  will  help  to solicit  ideas  mid  promote

sing  of  ideas.
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Neighborhood  can mean many  different  things  to people. For  some it's  an area

where  they live, for  others  it's  a feeUng and a spirit. Whatever  it may mean  to the teacher

and each child  for  this study, it is the environment  in wich  we go to school  every  day.

Connecting  to that  place, idea, and or feeling  is important  and meaningful.  CMdren

already  have some impressions  and notions  about  their  neighborhood;  it is something  with

which  they are familiar.  These individual  foundations  will  help to provide  the foundation

for  the entire  study.

After  the first  impression  walk  and discussions,  I can introduce  a wealth  of

literature  (as a part  of  our  of  daily  story  readings)  to help provide  vocabulary  and act as a

catalyst  for  ideas about  neighborhoods.  Another  trip  should  be planned  a few  days later.

iLiterahire:

Ktbrarp  turner

My  Five  Senses-Aliki

My  Perfect  Neighborhood-Leah  Komaiko
Nothing  Ever  Happens  on  90'  Street-Roni
Schotter  Once  Around  the  Block-Kevin  Henkes
One  Afternoon-Yumi  Heo
Roxaboxen-Alice  McLerran
Sweet  Dream  Pie-Audrey  Wood  and  Mark  Teague

Dining  tis  Unit,  there are a number  of  wonderful  pictge  books  to share with  the

class, all of  which  highHght  different  aspects of  neighborhood  life and can  be the starting

pointsforsomerichdiscussion.  rllreadNothingEverHappenson9(f'Street(byRoni

Schotter),  because the children  might  find  it amusing  that our  school  is on  89"  Street  and
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the  story  takes  place  nearby  on  90"  Street,  during  a story  time  and  encourage  children  to

talk  about  how  their  experiences  relate  to the  main  character  in the story.

';TOpsi

The  cornerstone  of  this  entire  curriculiun  is neighborhood  exploration.  Field  trips

serve  many  purposes,  but  py  they  are concrete  opportunities  to  see and  experience

Each  trip  and  person  we  meet  can  help  the  children  better  understand  the  world  from  a

new  perspective.  The  trips  are  designed  to  meet  the  children's  growth  needs  in

experiences  (physical,  social,  emotional  dimensions  as described  above  in  the  section

covering  developmental  aspects  of  the  five  to seven  year  old),  not  necessandy  just  with

reference  to  the  logical  development  of  factual  content  (cognitive)  (1934/1991).

Throughout  the study,  the  class  will  take  many,  many  trips  to have  a multitude  of  actual

hands-on,  bodies-on  experiences  from  wich  to draw  and  on  wich  to  build.

Preparation:  I'll  send  a schedule  (Appendix  C) home  to fmnilies  about  upcoming

trips  and time  commitments.  Sign-up  sheets  will  be posted  outside  ofthe  classroom  for

parent  volunteers.

Before  evcry  trip  I will  talk  to  the  parents  about  their  role  on  a trip.  For  a detailed

account  of  parent  volunteer's  responsibilities,  please  see "How  to Use  This  Curriculum

Study"  section.  In  brief,  each  parent  will:

*  Be responsible  for  approximately  two  children  (depending  on  the  number  of

parent  volunteers  we  mve)  in  addition  to their  own.

+ Help  the  children  complete  the  trip  sheet,  pointing  out  places  of  interest  (as

indicated),  and taking  brief  dictation  (where  necessary).
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+ Remind  the  children  to  stay  together.

+ Stay  close  to the  children  when  crossing  the  street-

+  Comfort  a child  that  might  need  some  special  attention.

+ Remindthechildrentobemindfiiloftheteacher'sinst.nictions.

Duting  the  first  week  of  the  study,  we  will  take  two  neighborhood  trips,  The

children  will  be separated  into  groups  of  three  while  traveling  around  the  neighborhood,

the adults  should  continue  to point  things  out  to sharpen  the  children's  awareness  and

observation  skills.  For  example,  constnuction  sites,  museiuns,  stop  sign  (and  other  signs),

traffic  lights,  bakery,  butcher.  The  adults  could  ask  or  comment:

* ?Qm  color  are  the  buildings  Z?fl thisstreet?

* at are the buildings  made off

* ?f7iat %es  ofshops  do you notice?

* There seems to be a lot of people oix the street toduy.

* at  does  this  streetsign  (e.g.,  Stop,  Yield,  One  Way,  No  Parking,

Construchon)  say?

@ o do you see on the streets? at  @pe ofjobs  are they doing?

* [Quehi2ati,s  a!wut the logic and order ofthe  work being done on thestreets,

depending, of  course, on what is happening at the time of  the walk For  example, why

isthatcouststtrt';rmmtsrkercarryingabeam?  atisacementmixerandwhyisit

meded?  ?Thydoesthatsanitationorconstructiontruckmttkr#hatbsbp;i*gsauuJ*+1zen

going  in  rtverse?]
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* at'sdfferentabout89'hStreetandFiflhAvenue? ichstreethasmore

traffic?

*  How  tall  are  the  buildings?

These  initial  impression  tours  should  encourage  the children  to observe  everything

they  can  about  the  buildings,  the  streets,  the  people,  the  businesses,  and  the  general  feel  on

the  street.  The  adults  should  make  notations  ofthe  children's  comments  and  observations.

After  the  first  trip  we'll  start  to compile  a c  of  at  We  Sg'w  on  Our  Trip,

and  then  add  to  the  list  after  the  second  trip.

What  We  Saw  in the

Neighborhood

Church

Apartment  Buildings

Central  Park

Bank

(To  be continued  after  next  trip)

Then  we'll  talk  about  how  the  school  neighborhood  is similar  and  different  to the  one  in

which  they  live.

4rt;

The  day  after  both  impression  walks  of  the  neighborhood,  the  children  will  draw  a

picture  of  something  they  saw,  found  interesting,  surprising  or  never  mw  before.  The

teachers  will  wme  down  the  words  that  correspond  to each  child's  drawing.  These

pictures  (and  all  others  done  throughout  the  shidy)  will  be included  in  a book  to be

compiled  at the  end  ofthe  study.  Each  cod  will  bind  his  or  her  own  book-My

Inqirehsions  of  theNeighborhood-as  one ofthe culminating activities.
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i'Sci-enc;

To  e the  field  trips,  we  need  to use each  of  our  five  senses. To  prepare

for  tmt  type  of  observation,  we  will  study  our  five  senses as part  of  the Science

curriculum.  I'll  read  Aliki's  My  Five  Senses  to the  class  after  asking  the  class  ifthey

know  what  the  five  senses  are. Many  will  have  an idea  of  at least  one  or  two.  We'll  start

an experience  chart,  Our  Five  Senses  with  the  suggestions  offered  by  the  class. After

reading  the  book,  we'll  complete  the  top  row,  listing  each  sense. Ask  cMldren  to  give

specificexatnplesofthingstheycandowitheachsense.  Someexamplesmightinclude:

Our  Five  Senses

iWe See jWe  Hear
I2 We  Smell We Touch i

Sun  jAirplane lIce Cream ISoup
u

Feather
I

IBook 'P=-  I, Apple ishri I!
Joor Bell

._Jl g Sand  )

Assign  each  child  to illustrate  one  ofthe  boxes  and post  the  chart  on  the science

wall.  Throughout  the  science  portion  we  will  do investigations  with  all  of  our  senses. The

neighborhood  trips  will  serve  as the  'Jab'  for  some  ofthese  lessons.  (Refer  to  the

Bibliography,  for  reference  books  about  the  five  senses.)

fiuffii:-/Movement!

People  to  People.  Standing  in  a circle  holding  ds, we'll  all  sing"people  to

people  and hands  to ds"  with  hands  held,  keeping  the 'electricity'  going  from  person  to

person  through  hand  holding.  Then  each  child,  one  at a time,  will  selects  a different  body

part  that  everyone  touches  to each  neighbor,  singing,  for  example  "finger  to finger  to
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finger  to finger",  or "'head  to head  to head to head".  The  purpose  of  the activity  is to

create  a connection  among  the students  as another  way  to build  a sense of  community.

i,T..r.nei.:i.ap/WqruW=l!i

Duig  the first  few  days of  the study,  I will  start  a Neighborhood  Word  Wall  to

which  words  should  be added  as they  come  up. Possible  sources  for  words  are picture

books  and observations  while  on neighborhood  walks.  Some  initial  ideas are-street,

building,  block,  store,  and neighborhood.  This  word  wall  cmi  be used to work  on  letter-

sound  correspondence  dunng  writing  activities  as well.
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Neighborhoods  can fulfill  our  needs. Duig  this unit,  we have an opportunity  to

explore  just  what  our  needs are and how  the neighborhood  does (or  doesn't)  satisfy  those

needs. The children  will  be encouraged  to think  about  what  they  need to survive  and the

places in the neighborhood  where  they  might  be able to find  the things  they  need. This

Unit  can be integrated  and taught  in parallel  with  the subsequent  Unit-Five  Senses

Exploration  of  the Neighborhood.

5iscussioni

By  this  time,  the children  will  be somewhat  oriented  to the school  neighborhood.

To add another  dimension  to tis  study,  I will  begin  an exploration  of  our  needs by saying:

We all  have certain  needs and  wands. Needs  are  things  that  we  mmt  have  to

survive; wants are our desires to make lfi  even better. Let's make a list of  all  of

our  needs  and  then  we'll  think  scbabl  ii4isrs  in the neighborhood  we  can  go  to

SsblXSJ) LllDSy sxbedSh

Responses should  be posted  on an experience  chart  (the Where  Our  Needs  Can  Be

Met  column  should  be filled  in afl:er the Our  Needs column)  and might  include  the

following:
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iOUR NEEDS
L__________._____

WHERE  OUR  NEEDS  CA_N BE

MET

' Food Markets

Money Banks

To Stores

God Everywhere,  Church

Candy  g Markets

Clothes I Shops

I'll  tell  the  c.Wdren  tit  we  are about  to stmt  explomg  some  of  these  places  on  our

list. Some  places  we  will  visit  together  as a class  and  some  will  be in  smaller  groups  who

will  then  report  back  to the  class  about  their  learnings.
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By  this  time,  the  stage  has been  set. The  children  mve started  their  immersion

into  the  neighborhood,  have  an idea  about  their  own  individual  needs  and  how  the

neighborhood  can  meet  those  needs,  and  have  cultivated  an understanding  of  each  of  their

five  senses  to help  them  develop  more  three-dimensional  observations.  During  this  Unit,

we  will  take  many  field  trips  (some  whole  group  and some  smaller  groups)  to validate  our

understandings  and  exercise  our  observation  skills.  Dumg  the  trips,  I will  ask  the

children  to stop,  close  their  eyes  and  listen  to the  sounds  buz;jng  about  the  streets,  and

then  we  will  talk  about  what  they  heard.  The  adults  on  the  trip  should  be mindful  to call

on  sight,  heanng,  smelling,  touching  and  tasting  when  appropriate.

ttbrarp  € orner

A  Busy  Day  at Mr.  Kang's  Grocery  Store

Anna's  Garden  Songs-Mary  Q. Steele

City  Sounds-Craig  Brown

Citybook-Shelley  Rohier  and Ken  Kreisler

Growing  Vegetable  Soup--Lois  Ehlert

Markets-Pamela  Chanko  &  Samantha  Berger

Neighborhood  Odes-Gary  Soto

Night  onNeighborhood-Eloise  Greenfield  and Jan Spivey  Gilchrist

Noisy  Book  Series-Margaret  Wise  Brown

The Sleeping  Bread--Stefan  Czernecki  &  Timothy  Rhodes

Tony's  Bread-Tomie  De Paola

The  children  have  met  many  people  in  the  neighborhood  and  will  now  begin  to

focus  on  some  of  the  community  workers,  what,  how,  when,  why,  where  they  do their

work,  and  even  more  importantly  who  they  are. This  Unit  could  take  many  directions

including-firefighters,  postal  workers,  police  officers,  sanitation  workers,  librarians,  etc.

Dunng  tm  study  we  will  narrow  our  focus  to vendors,  pharmacists,  firefighters  and  postal

workers.
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'[ibrarp  Corner

All  About  Things  People  Do-Melanie  &  Chris  Rice

Firefighers-Norma  Simon

Firefighters  A  to  Z-Jean  Johnson

In  My  Neighborhood:  Firefighers-Paulette  Bourgeois  and

Kim  LaFave

The  Night  Ones-Patricia  Grossman

People  Working-Douglas  Florian

The  Post  Office  book-Mail  and  How  it  Moves-Gail

Gibbons

Worksong-Gary  Wright

38ie)r,q$ry/fqngi4yg;

I'll  rt"art  (tiy Craig  Brown)  so the children  start  tg  about  all of  the

sounds  that  they  hear. Then  we'll  talk  about  other  sounds  and noises  and ask the cidren

to replicate  them. Some  possibilities  include:

*  ,4/gnn  clock

@ Drip  ofa  faueet

* Chirping  bird

* Snoring

We'll  write  a poem  together  about  sounds.

Mg  and AIa

To begin  a study  of  maps and mapping,  we'll  look  at published  maps  of  Central

Park  to help  discover  what  is there  and where  tgs  are. Barnes  and Noble  offers  a

wonderful  poster-size  map  that  can  provide  a good  orientation  to maps. I'll  ask children

to big  in other  maps  they  might  have  at home  and have  a discussion.

* at  are  maps?
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* ataretheyusedfor?

* at  does  it  mean  when  a map  has  a key?

* ?That do the symbols  on the map  standfor?

We'll  look  at a variety  of  maps  to get  a feel  for  what  they  are. Before  each  trip  that

we  take,  we  will  be using  a hand-made  neighborhood  map  to  orient  ourselves  as we  walk

so the  cidren  will  now  have  a basic  familimity  about  using  maps  to  get  to  a specific

destination.  The  lift-the-flap  book   by  Rebecca  Treays  provides  some  quick

map-orientation  activities  for  the  students.  Although  cidren  at this  age aren't  ready  to

read  or  create  sophisticated  maps,  they  may  be ready  to deal  with  the  spatial  relations  and

artistic  skills  involved  in simple  map  making.  As  Lucy  Sprague  Mitchell  (1934/1991)

said  map-making  as a science  is a difficult,  accurate  technique  which  can  be practiced

only  by  trained  professionals.  Map-making  as an art  is a creative  activity,  growing  out  of

many  widespread  interests,  which  is practiced  almost  spontaneously  by  children  and

readily  acquired  by  the  lay  grown-up  who  is in  a propitious  mental  attitude.

To  beginto  understand  and  create  maps,  childrenneed  to understand  symbols  and

what  they  are used  for. Their  block  schemes  and  creations  can  be looked  at as maps,  as

well.  We  can  do this  by  having  the  children  use  models,  pictures,  and  blocks  to stm'id  for

real  things  on  table  or  floor  maps. Then  show  aerial  photograpm  to  help  students

visualize  a bird's  eye view.  Have  students  describe  relative  size of  objects  as larger  or

smaller,  compare  the  size  of  models,  photographs  and drawings  with  the  large  objects  they

represent  to introduce  the  concept  of  scale.

Tntdr  Mnpping.  I'll  set up 3 different  tables  with  various  items  in  different  places.

When  providing  a demo  about  how  to map  a set of  objects  on  a table,  rll  describe  what  is
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