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British BEducation: Infant and Junior Level

This paper is a study of SBritishk Education on the Infant and
Junior levels, It includes accounts of observations in sixteen
different Infant and some Junior schoolse These visitslimgluded
five Inner London Education Authority Schools, a Settlement House
in Bast London, a private school in Roechameton, (the outskirts of
London); a school in Hemel-Hemested, (50 miles north of T.ondon),
a school in Issex, (70 miles north of lLondon), 2 school in Kent,
(50 miles outside of Tondon), a school din Chipping-Norton, (30
miles outside of London), and a week spent in seven different
mschools in Oxfordshire, (40 miles north of London),

A history of the changes in British Education is alsé ine
cluded. Tt investigates how the Plowden Report outlined the
foundatioﬁs of a new way of thinking sbout what school should be
like involving new conceptions of the role of the teacher, the
organization of the c¢lassroom, the pature of children's learn-
ing, how the school day should proceed, and what constitutes
a proper currlculum for . young children.

It firnally examines the role of the Headteacher and how
their role is quite different from that of an American

Principal,
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History

"In 1967, a British governmental body called the Central

o

Advisory Council on Education published a report, Childrer and

Their Primaryv Schoolse. This report is usuvally referred to as

the PlLowden Report because the chairman of the body producing
it was Lady Plawdenu”1 This remarkable official document
called attention to the fact that the British Frimary Schools
were regularly lgnored in policy debates and shoriwechanged in
budgets, 'The Plowden Report outlined the tentative foundations
of a new way of thinking about what school should be 1lilke
invelving ﬁew concentions of the role 0f the teacher, the organi-
zation of "the classroom, the nature of the childrents Yearning, how
the school day should procged, and what constitutes a proper
curriculum for young childrenﬁ”a "It testified that many British
headteachefé (brincipals) and teachers are coming to think of a
good school as one in which childreﬁ.are taught to wofk,
A
independently and in small groups, in an environment thoughtfully
nlanned to permit shoiﬁes from an array of materials —-- water,
sand, c¢lay, pottery, kilns, pets; practical maths apparatuvs
and science equipment, all RKinds of reference books énd books for
individual reading, private word beoks and free writing notebocks,
3

powder paint, easels, puppet theatres, 'home'! corners,'”

Teschers end children in such schools are given cholces,

g0 there is no longer a comnletely fiwed curriculum or set
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tdmetable, The British call this method of working

schools the integrated or free day. Chilldren move®
. ts they are

classrooms at their tasks and within reasonable 1imt
' ning goes Cle

encouraged to talk for that is one way in which Lear

than in
The teacher's role in this setting is no less centr?
nt and
) . . . or’t‘a
formal classrooms; in some respects it is more iMFP

‘ . ' \ s ond
teachers who alter their approach in these directi®
. work this
while they enjoy teaching more, it also means mor®
. wut does
gujd 2 B 2

way. The teacher is the organizer, catalyst, and
the Bhildl‘en.

not try to take over the whole job of learning frof™
: oA T practices

In speaking of the British Schools it seems th
practices of

e m ¥
are not startingly novel or even very different I¥°
AL re

a common

£1ent the

zood teachers everywhere, An informal classrood

character of the teacher who vresides over 1t. mnit}ﬂin
leeDpy class-
framework of informality, there can be relaxed of =7 _

rriechniques

rooms as well as classrooms run as very tight skir®e
a8 important

and organizational changes are important, but neve® 4

!
, . : ;1. drels
as the basilc relationships between teacher and chil
Owden

There are 23,000 primary schools in Britain. The Pl
in Quality, and
Report estimates that 109 of them are cutstanding -
om® particular
ey

that about 10 per cent are doing superd work in
,1d4ren's

area of the curriculume (maths, art, 'movement!, G~
writing, and s0 on.)
"In all, the report suggests that about a thB*~
o igformal

country's vprimary schools are doing good work aloO¥™
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lihesa (It is perfectly willing to concede that good formal
schools also exist,) Of the remainder, the Plowden Report
estimates that a third have been touched to some extent by the
changes, and the rest tend to be egtill frozen into rigid patterns
of learning and teachinge But these Jjudgements were made sonme
years ago and there have been further developments since;“5

Although this sounds impressive, it is easy to exaggerate
the extent of change. British primary teachers come from kinds
of social background similar to thosge of American school teachers,
They are underpaid, classrooms in city schools are more crowded
than in the Ue.Se.As, and buildings are often very old though
many--perhaps a third--have been builf since 1945, and show
exciting developments, However the prospects for stable change
throughout Britain are threatened by rapid turnover in teaching
staff--=-at a rate much worse than in U.S, schools. The spread of
informal practice is as uneven as the quality of work, The best
work ds going on 1n a . handful of local education shthorities
where reform has taken so0lld roots and is becoming a new orthow
doxy. Most of the 109 outstanding schools mentioned in the Plowden
Report are in localities that have con%picuously-led the way in
primary education. Some of them include Bristol, the West Riding
of Yorkshire, Leicestershire, and Oxfordshire.

Presently the informal approszch has been most used in schools
dealing with fairly young children, Primary schools are often

divided into 'infant' schocls, which take children from the age
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of five to seven or, in some cases, eight, and Yunior' schools,
which take children from seven or eight to eleven or twelve.

Many schools have, however, put infants and juniors together
in one unit, as in American elemenfary schoolé.

The transformation from formal to informal teaching is
more often found in infant schools, There are many, many
infant school teachers doing good work in informal teaching.
There are some junior schools in local authorities doing
excellent work, 3But on a national level, education at the junior
level is still fairly conventional. 1t too often resembles the
standard dreary fare of the later years of the American elementary
schoole British practitioners offer qualitatiVG.rather than
quantitative exawples of firstw-rate work, ln the junlor schools,
but nothing on the scale of the infant schools.

This is partly a matter of chronclogy as reforms developed
first in infant schools, and then moved up to the junior schoolse.
Irn the Jjunior schools, there is nol as yet, the rikch backleog of
tradition and materials found at the infant level., There is also
a problem of organizing actlve learning for older childrens. 1In

Experience and Education, John Dewey pointed out,

"Those who deal with the pre-~school child, with the kinder-
garten child, and with the boy and girl of the early primary years
do not have much difficulty in determining the range of past
experience or in finding activities that connect in vital ways

with it, With older children both facltors of the problem offer
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increased difficulties to the educator. It is harder to find out
the background of the experiences of individuals and harder to
find out Just how the subjeét»matter already contained in that
experience shall be directed so as to lead out to larger aund
netter organized fieldse”6

The most essential task becomes selecting and organizing
good, open-ended curricula. The best junior schools are working
on these and other problems which lnclude the appropriate use of
specialist teachers in informal settings, Unfortunately many
junior schools are far from finding solutions to their problems,
Intellectual thinness and aimlessness in much of the worik of
older primary children are common to both sides of the Atlantic.
Thers i1, all the same, & lot that can be done for older children
in maths, art, music, writling, science, and environmental studies.

One of the reasons for the siow‘progress-of Junior schools
in Britain can be accounted for by pressures from selection tests
and from inflexible secondary schools. This pressure has eased
in those anthorities which have successfully abolished the
1aleven~-plus! examination., The number of such authorities has
increased in the .past faw vears., This 'eleven-plus?! examination
was used to select perhaps a quarter of British children at the
age of eleven for ‘'grammar' schools, which prepared.them for
universities, and the rest for 'secondary modern' schools which,
all too often prepared them for very little,

“he Bleven-plus' is disappearing, but it is not clear what



will replace it, or whether Britaln will in fact abandon its

wasteful, meritocratic patterns of secondary and university

Y

educations” |

Mhe rigidity of selection at the secondary and university
1evel ig a reminder to Americans not to fashion a Utopia from
another nation's educational system@"g
1t is interesting that Ameficans-now envy the British good
primary schools and that many people in Britain envy the scale,
openness and diversity, and the curriculum content and organiza-
tion of the American university system. In both Briﬁain.and
America there are strong dissatisfactions with secondary schools,
but neither country has any clear senée of the proper direction
for reforme. TLocal authorities in Britain are beginning to set
upr 'comprehensive’ secondary schools; in an attempt to erase the
invidious distinctions between 'secondary modern' and ‘'grammar'
schoolinpge Americans, who have witnessed the dally class and
racial tensions in their comprehensive high achoolh, can report
to British colleagues that simply putting all sorts of students
together in a single building is only a very small step towards
an adeguate program,

My experience in talking with British headmasters and teach-
ers was that they were envious of American schools. They seened
to think we were way ahead of them as far as high schools belng
‘comprehensive's It is unfortunate that many useless myths in

both countries could be dispeled if thelr educatdrs could frankly
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exchange ideas abont common prohlemns,

There 15 another aspect of British schools which Anerican
readers should be aware of, That is the relationshin of British
sechools to the class system, There are many schools especially
in slum and immigrant areas that are falling in exactly the way
our glum schools fail., Unfortunately there are no movements in
England to compare with American struggles over race, poverty;
and issues such as community contrel of schools., England is jJust
beginning compensatory education on any significant scale. It is
also true that numbers of British primary‘SGhnols in poor and
immigrant areas are doing good work teaching poor children. Such
schools do exist; they are possible, There is no qualitative
remearch on good schools. Therefore no cne can say more than that,

Tn America teachers and parents are eager for concrete
examples of good practice., They have concentrated on the external
features of good British classrooms: the stores of materials,
the variety of activities goning on, the abﬁorptioﬁ and sel i
discipline of the children, the freedon permitted teachers and
children, the use of hallways, playgrounds, and other space that
pets wasted in too many UeS. schools,; the curricula arising from
interests and activities of teachers and children, and s0 On.

This interest on specifics is refreshing as too much of our
talk on education is divorsed from pedagogy and the reslities of
1ife in classrooms, But we must also be careful that we do not

concentrate ~rly on the surfaces and neglect the underlying
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premrequisites for this kind of education, the spirit behind the
whole enterprise.

We nmust always remember that it is not possible or desirable
to transplant British practices 'whole! to American schools.
Americe is a very different country from RBritaine Its traditions
and ingtitutions are differeﬂte Good American practice along
informal lines will only spread in ways unigue to the American
context. Looking at certain aspects of the British reforms may,
nowever, sharpen Americans' sense of direction in which they might
1ike to travel, Certain characteristics of the work in good
British primary schenlis may suggest things that have been done
badly, and things left undone, but it may help to make American
schools more humane and more responsive to children as individuals.

One distinctive set of characteristics arises from the British
tradition of 'infant! schools which should be of interest to
Americans. Lyxperience in infant clégses has strengthened nmany
teachers' couviction that ybung children have distiinct educational
needse Ohe example of a characteristic of young children is that
they learn best in the concrete mode, They learn best messing
arcund with the stuff. Since infant schools are separatoe
institutions they enjoy a certain freedom to experiment, The
infant schools attracted exceptionally capable women at a time
when there were s few careors available.to them. Infant teachers
often trained together with nursery schocl teachers and this gave

them o sound perspective on young children and theiy devaelopmente.



The primary schools went through a long revolutlon worked
out over the years in a handful of progressive nursery schools
run by followers of Montessori, Froebel, the Macmillans, the
Issacs, Dewey and Piaget. This profound influence of the best
pursery and kindergarten practice on the later years of prinmary
school is unfortunately just the opposite of what has happened in
America, In America sound pre-schools have too often turned into
prepartory classes for rigid elementary schoolss It has been
catd that the British tend to treat children as children whersas
Americans treat them more as budding adults. The Briltish are
nore inclined to indulge'children in childts play and Americans
are more inclined to tune them wp for Adult life. DBritains,
however, are not always very consclous that chiidren, like adults,

have Teelings. They often discuss a child's problems in front of

him 28 though he were invisibles,
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Dbservation in the British Infant and Junior Schools

My visit to kpgland included observations in sixteen
different Infant and some Junlor Schools, These visits included
five Inner London Education Authority Schools, (all in the city
timits of London), a Settlement House in Bast London, a private
gechool in Roehameton, (the outskirts of London), a school in
Hemel-Hemested, (50 miles north of Tondon), a school in Tssex,
(70 wiles north of London), a scheol in Kent, (50 miles outside
of London), a school in Chipplng-Norton, (50 miles outside of
London}, and a week spent in seven different achoolas in
Oxfordshire, {60 miles north of London),

At slmost every schoel I visited, T was received cordially
by the Headteacher (Principall. I had done extensive writing
and planning before I went to England so that all the schoels I
visited were expecting me to visit on certaln dates., In every

A
school I either spent the morning or the whole day, depending on
what had been planned shead of tine.

The Tnner London Bducation Authority Schools that T visited
were many and variedw‘ T visited a school in Fast London which

was populated mostly by immigrants?® and dock workers! children.

The Fast London School was built in the 1800's and was rather

feeling wase felt among the children and staff. One of the
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Bangla-Desh immigrant children asked me if T carried a gun in the
atreets of America. It was depressing to realize how American
headlines reach children in such negative ways. I also visited
two other schools which were contained in very old bulldingse-
They were both located in Jlow economic areas but were not as
depressing ae the Fast London School was. 7The East London School
was the first school 1 observed In where the desks were arranged
in rows,; however not in every classrolm.

The other two older schools were pleasant and well-arranged.
Tn both schools the Headteacher was very friendly and open. They
took me to each classroom, introduced me to the teacher and leflt
me to observe and ask gquestions of the teacher. 1 was amaged a£
the number and organization of teacher-made materials., The
teachers were Interesting and all had very individualized programs.
They were very interested in American schools and also went into
tremendous detall in explaining their programs. In both schools
there was & tremendous Indian population and both had three or
four Indian feachers. It seems it is part of the Epglish School
Program that the teachers have release time each day to work on
teacher-made materials., In both schools I was invited to lunche
in one school it %took place in the teachers' room; in the other
the teachers ate with the children, The use of space impressed
me in most English schools 1 visiteds, The gym was used for P.h.
(Physlcal Fducation) in the morning, also one corner of it was

the school library; and then it was used for lunch at noontime,
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and music and movement in the afternocon.

T also visited a heautiful anﬁ well-organized school in an
affluent section of Tondone The children were clean, Wwell-dressed
and were excited by my visit, The teachers were very friendly
and explained that their school was almost like a private schoole
There wes more money available to them for materials due to the
area in which they were located. Their classes were smaller and
thus they were able to give even more individualized attention.

I visited two open-plan schools*in London, cne a private
an& the other a state school, Open plan means different things
in different schoolse. In any particular aunthority it will, %o
some extent, reflect the imagination, beliefs and experiences of
a whole collection of peonle from architects and adﬁinistratora
to the inspectorate and the humble classroom teachers, In London,
for example, the newer schools seem to have shared ‘resource’
areas onto which the home bases, teaching areas and classrooms
opene. These 'resource’ areas may be enormous boxés or smaller
more intimate bays. In any open‘pian school the emphasis is
upon the cfeation of a physical environment which will allow
children and adults to mix freely, to flow through the building
with the minimum of fuss and noise. This sometimes results
(because of savings on doors and corridors) in the provision of

tture and fittings which are less institutional than those
commonly used, or on expensive floor, coverings {for exanmple,

carpeting and easy chairs in the library and home corners, guaxrry

*See Appendix, Figures 1, 2, Ja



tiled bays for ceramics, carving and plaster work).

The teachers in these "open plan" schools are the ones
working with the children and must make 1t come to 1life. For
whatever educational system is embraced in a school system, the
teacher ig the hub arpund which all will revolve, In working in
an open plan situation as a teacher, it means thal one nmust
conscicusly sink oneself into & fteam', being preﬁared to share
experiences, knowledge and skills much more than has been the
case before, "My class™ which was regarded by many teachers as
a Godw-pgiven unit to be tampered with on peril of eternal (educational)
damnation- becomes a thing of the past,

In changing to the "open plan', the gain is tremendous.
There is a chance t0 share skillss, The teacher, for example, who
has a particular interest in mathematics working with two cthers
who have an interest in the graphit arts, music, movement, poetry
and prose can give Lo all the children something of his or her
enthuslasm, This sharing is supported by the knowledge that
through developing and extending the teacher’s interests & much
greater number of children will benefit,

Sharing common working areas also means tﬁat the less
experienced teacher--or the one who has disclplinary problemsew
is supported by his or her colleagues. The spread of children
over several worlking areas also means that teachers do not have
Lo be bound to age groups bult can create learning situations

which are right for children lrrespcctive of the number of years
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FIhey have spent in school. Therefore six year olds and nine year
olds can work ftogether., In this way a six year old from a rich
verbal background might well enjoy T.Se Eliot and a backward nine
year old be fascinated by a recording of Beatrlx Potterfs "Peter
Rabbit."

The facility wﬁich open plan working can glve in grouping
children according to their ewotional, intellectual, spiritual,
and physical needs is important. A child who is intellectually
stimulated and ewmotionally content 1s much more likely to make
the progress of which he is capable in thils atmosphere.

It 1g dnteresting to note that many of the really gifted
rnine year olds (If's 125 and above) in this school spend a large
part of thelr lunch time playing wilth wooden bricks, sand and
wafer@ In.a more conventional school such basic materials would
rarely be available for this age group and 1if they were, playing
with them would probably attract dercgatory comment.

In this open-plan school the headteacher stated that the
teachers share the work in which the children are engaged. This
means that they no.longer‘thought of the teacher~child ration as
1-40, bul rather 2-30 or 3-120, This headteacher felt the staff
neecded to assess how best to emnloy the teaching force they hads.
Part time teachers, students, the headteacher, and the music
specialist can all be brought easily into these terms, to circulate
amongst the children and to work with spall groups. The heade

teacher felt this would reduce the aduli-child concepnt to



irrelevance, In this school mothers were also encouraged into
the school to work on a voluntary basis. Sometimes if the mother
worked in her child's classroom she would distract her child and
the child's teacher. S0 in this school mothers were sometinmes
used 1n other classroowns and helping in cooking, or dramatiec

play corner, and this helps the adult-child ratio hecbme agmaller.

Tvervthing that went on din this school pre-supposed some
sort of prepared structure. A%t this particular open~plan school,
they had a staffenceting dailye This usually occurred a few
minutes during every lunch time where the work that was just done
was discussed and plans were made for the following days. These
forecasts were invaluable. They meant that the staff was
continually thinking in oractical terms of the learning situations
that they were trying to create,

The headteacher felt that the informal nature of these get-
togethers did much to break down = feeling of indlvidual status
on the staff. And by staff he included the secretéry and
ancillary helperse The headlteacher did not regard himself as
being apart nor did his deputy head see herself as a pale interw
grater of his views to the staff and students, or of their views
to the headteacher,

This freedom to express personal bheliefs, hopes and
gspirations added to the fact that the curricula were not written
down (but grew and developed daily) and meant that the youngest

nciber of the staff could feel nersonally dnvolved and was not
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merely a machine for teaching. The daily ﬁeetings were recorded
in an individual diary and a note waé kept of activities under-
taken,

The headteacher did nobt expect the staff to make long lists
of marks or starve gained (they gave neither) or prepare copious
notes on the devélo?ment and évolution of teaching grouns. He
felt that there was not time and that teaching was far too
important a task to strangle it to fit the whim of an administrator
or inspector, This headteacher encouraged the keeplng of child
studies and he checked reading progress periodically. (Holborn

Seale) Every term typlcal exaumples of each child's work (writing,

4

ree expression, number) was mounted into a nersonal folder and
the date was stamped on ite He felt that this would show the
nattern of progfess that the child had made and if the reading
Quotient was recorded on the front cover he felt that a very

nseful 'educational'! history could be built.ups

_ i _
The children found no difficulty in quickly adanting to a

day which began with them coming into school immediately when
they arrived, having assembly during mid mor ning, lunch at tables
with teachers and no set play times. The day was full he hoped,
rich in interest and variety. Topies on which older children are
engaged are not terminated at the finging of & bell, and the

younger members are not bound, The headteacher felt that »ur~

pogeful involvement has sunerceded {Jmotﬁb1eﬁ conformity.
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In all the fopen~plan' schools T visited T saw one thing
preserved in each one (especilally for the younger children),

This was the linking (at the beginning and end of each day) of
teachers to a particular teaching space. It is here thast a child
begins nils school day, moving out from the security given by a
trusted adult dnto the greater challenge of the school communitye
It is to this group that a child returns to listen to a story at
home time or perhaps to discuss the activities which will be
attempted the next day. If leachers need to know what will happen
tomorrow, children need to know too!

The fact fthat children in the oven plan situstion are not
confined Lo any one room or any one area does mean that they
become guickly aware of the sorts of things that other children
can do. This includes seeing the way materials behave, how books
and equipment are handled, how facts and informatlon can be
recorded, and s0 they learn much from being closely invblved with
those older than themselves. 1In the field of arts 'and craft the
examples are numercus. I saw five year olds making collage and
montage pictures using acrylic paint and six year olds oprinting
with a screens COne of the headteachers told me he felt we have
not paid sufficient attention to this aspect of the learning
process, which lis as old as Mankind,

This same headteacher explained to me how he saw this
structure developing., He sald he was not particularly worried

ahout curricula content or this or that approach to childrens!
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learning., He felt that it is essential to show children how to
use books, how to learn, and set down the information they wish
to record, He felt it essential that no child sﬁould leave an
infant school at eleven unable to read, write and speak fluently, -
or lacking in the essentials of simple computation. Neither should
a child leave an infant school unaware of the social graces. The
headteacher felt that beyond this it is part of a teacher's duty
to make sure that the child's natural enthuslasm for books,
painting and music, for handling and touching, for seeing and
exploring, for making and enquiring does not atrophy and die.

The headteacher wanted to pass to the secondary departments children
who are alive and vital, and for whom school is an exciting place
rich in experience.unobtainable elsewherc,

The headteacher felt that all the well established virtues
(1ike perseverence and tolerance) should not be thrown. overboard.
He felt that we must examine afresh such basic things as teach~
ing methods, class and.age‘group gtructure, currichia content,
the role of the headteacher and sven school hours, He has, for
example, introduced an extended day (on a veluntary basis) for
some of the older children. FHe decided that swimming (a vital
skill) did not merit the vast amount of time it sometimes consumed
(the journey to the baths,(showers), the waiting time, the swimn-
ming time,Athe dressing time, the return to schcol, can fill the
best part of a session) and that it would be better organized as

a felub! activity. Alsc he decided that there was a case for some
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members of the staff working different houré from others. In
this way he felt the staff would bes better able to deal with
specialist activities which might not appeal to or be appropriate
for all the childrer in the group, He wasg thinking of such things
as dance, formal games, chess, life saving and visits to places
where small groups are an absolute essential, He referred to
such piaces as The Wellcome Medical Museum, the cross of St. Paul'ls
Cathedral and the Tower of Peterborough as some places where
small groups were essenbial,

The headteacher also had parents playing a much greater
part in school 1ife than they had in the pasts He had parents
working as aides to the teachers where appropriate, helping when
children went out and providing those much needed hands for such
things as library maintenamce,'the repair of books and toys, and
the laundering of aprons and tablecloths, The help parents give
helps to relieve teachers from the mundane chores which sesm to
fill their daye The headteacher felt it far bettler for a teacher
to hand over these tasks and keep in touch with the realities of
the actual teaching situation,

¥rom here the headteacher begar to talk about his building.
Ha felt that his ddesl building would always be sométhing of a
dream. The building in which this headteacher worked was the
nearest to his jdéal of all the schools he had visited. There
was ample space, three large resource areas, {(one of which is a

1ibrary) and easy communicatiorn hetween home bases through
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gurtained doorways., There were sinks in every teaching afea,
indoor toilets and fioor to celling display space throughtout
the building.

The furnishing was attractive. They had attractive carpets
and the curtains, easy chairs, and occasional tables were nice.
There was an excellent range of movable c¢lassroom furniture
with tables and chairs of different sizes, color-coded so 1t was
easy to idenhify them and there was ample storage space, Some
of the classroom units had a dual purpose with a display space,
hookshelves and cupboards on one side and a chalkboard on the
reverse, With this furniture one can create bays, divide
teaching areas, and in fact make the space within the exterior
walls meet almost any imaginable need, |

The headteacher fellt that this tyve of furnishing within the
large barn type open plan bullding seemed to meet the needs of
hoth teacher and the children rather than the fixed partitions
which are built into some new schools, IT approacﬁ to learning
isg to be fluid, according to the headteacher, the buillding and
the furniture must surely be adaptable to meet the greatest
possible number of teaching situations,

He also felt that 1if a teacher wants to be entirely open,
it then becomes essential to provide small rooms for acitivities
which require quiet (such as choral speaking or nercussionl.

The headteacher stated that these small rcoms could be used for

a dual purpose, being furnilshed for parents' work parties or
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medical examinations as well as for teaching.

Sound can be a distraction, although he did not feel it was
the biggest bother when working in an open situation. He found
the biggest distraction as a classroom teacher stemmed from
movement outside the groupe. Such as a head trailing through
with a group of visitors while the teacher was reading a story.
Thus for story times it was important to create a visual barrier
between the‘child and the school flowing around him. This can be
.accomplishe& with curfains or poritable screens, In this head-
teacher's school he had done away with the staff room to nmake a
music roon and the headteacher's room had become & general purpose
rooms It catered to almost everything from making tape recordings
and looking at slides to meeting parente and reading stories, It
was everybody's room and was probably used more than any compars-
able area in the building.

This headleacher planned and had started to devote sonme
space to specific curricula subjects, Centrally stored math
ap?aratus means thalt expensive pileces of equipment need not be
duplicated and a teacher always knows where to find rulers,
scissors, stop clocks and the like, He felt it might be desirable
to extend this ldea to cover many other expensive items., Ie did
it also with books, P.E. (phjsical education) apparatus, oral and
visual alds and expensive tools,

The headteacher told me he 1s often asked to evaluate all

that is dimnlied by his schools He answered by saying that he
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observed that the children in his school were happy, keen to coue

that they have at their disposal without quarrelling, respected
egch other as people and had a n@tural thiret for books and sums
and paint and ¢lay. He felt his staff did not seem unduly under
strain, they did not complain of the parents who passed in and
out or of the numerous educational visitations which the school
had in the course of a term.

The headteacher felt that in the final analysis he really
needed time; time to see whether by giving children back somew
thing of the wonders of childhood (which mass housing, mass
entertainment and mass education are slowly stifling almost from
birth) to see if he was laying a more secure foundation upen which
our secondary colleagues can bulld,

Most of the schools I visited ouiside London were considered
opeﬁnplan schools, My week in Oxfordshire was spent in some very
interesting schools, HMost of the building structurés were fairly
new but even in the older dulldings the feeling of openness pre-
vailed, The thing that impressed me the most throughout all the
schools that I viaited was the friendly and open manner in which
I was received. H¢pefu11y I will remember this throughout my |
teaching experiences and receive interested visitors in the same

mnannenr,
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The Headteacher's Role

The headteachers with whom I met seemed to look at their
roles gquite differently from American principals. They expressed ;
a stronpg belief that they hear res nonn1billty not only for thb |
administration of their schools, but also for the development
of a definable philosophy in terms of which staff and children
also function. They saw the role of headteacher as belng that
of an education specialist wheose task was to shape what would
work educationally, rather than primarily administratively,
Their focus was not on procedures but on individuals., They felt
that to have taught for a substantial rperiod of tiwme is really a
vre-requisite for becoming a heads. Most heads I talked with saw
themselves foremost as teacher-trainers, as supports for staff,
as catalystes, as innovabtors, as educabtionists. They all gave
priority to their role in the classroom, alongside fhe teacher,
They all had a framework within which they wanted teachers to work,
a definable direction, a philosophy,
One thing which inmpressed me over and over again in all the

gchools that I visited was the headteacherts ability to articulate
a thoughtful philosophy of education. They could discuss long-
term goals and the work in thelr schools reflected Llhege goals.
Unfortunately this contrasts sharply with developments in American

education. There seens to be a more hanhazard approach to
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educational geoals, and many principals allow programs based on
radically different philosophies of education to exist side hy
gide within their school. English heads believed that their
overall educational goals needed to bo backed by long term prace
tice and sclid research and were not prepared to experiment with
children s0 freely,

The heads felt that they must be educationists who can lead
a team of teachers who themselves nust grow. They fell they
should be with the teachers looking for growing peints and help-
ing them develop. One head told me he set his target as halping
2ll people in the school to become the best people they can.

Yost heads fellt that there was no point in pouring facts
into children, They thought it important to deeven the child's
awareness of the world., A child must be shown how to find the
information he wants. A teacher must give a child as many meaninge-
ful experiénces ag possibley and help him to communicate these
exveriences to others, *

One head said he {ries to establish geood personal relation-
ships in his school. There 1s care teken for the integrity of
cach person whether he is the smallest child or the oldest
teacher, Thiles head worked on children caring about other children
and teachers caring about chfi.ld..ren5 and children caring about
teaschers.

A head must alsc be able to relate well with adults. He

must be a good feacher, have confidence in hlmself and aiso be a
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person who can see things in a larger sense, - Heads nust con-
tinually visit classrooms and comment on things that are going.
on and provide some helpful information about how things might
be followed upe Most heads felt that, to atitain a professional
level of staff competence, they must be responsible for providing
almost continuous inservice training.

A head does This by being in tune with current developments

and being able selectively to feed in new ideas to the staff,

&

He or she gives the teachers wvery clear 1deas of what are aseepte
able standards. The head must convey to the teachers in what
areas he think they are falling downe The head 1is constantly
looking at the children, watching relationships between teacher
and ¢hild and being available to the teachers so that they have
the feeling that there is someone they can turn to. Ideally the
head must be someéone in whom the staff has confidence, someone
Lhey can trust, someone to lean on in times of trouble,.
A

A head thinks of the total school, what's going to happen
next year, how to keep pood staff and how to develop theilr worke.
The head 1s not only thinking about the individual children, but
also about the teaching personalities available, and how to help

them grow and develop along with the children,

ce is a room available during certain

Ty

The headteacher's off
times of the day to children, so that they can come in and be in
a qulet place and have the atlhention of one adult. The office is

also used as a place where children can -find more kinds of
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material available than there are in the classrooms. And this
hecomes a way to introduce new material into the school. This
idea of not using the head's room as a nunishment room is very
nogitive to mes Unfortunately I have seen it used as a punishe
ment roem in too many schoole In America. The positive use of
this room secems like it would he a lot nore fruitful,

The nost important aspect of the head's 3iob iz the head's
Y ¢ J

on to staff, Teachers don't start where you want

fix

role in relat
thenm to start, they are at their own level, and however much

one wants to change a school, one can only change it in relation
to the staff cne has., The head must be there to back the staf?f
up, to take the responsibility when things go wrong and to be
calm when things becoune disruptive@ He must be the one person in
the scheel who appears confident when everyone elge is worried
and a 1ittle confused,

A head creates an atmosphere in the school which allows each
: _ . :

Individual to work in a coonerative way and develop to his
canaciiye

The people in a school are the ones that make 1t funcltion
as a comrunity. A head has to be very much seen and availadble
+ R RS T . 4 o de o 8 o LS I .
L0 eviryonc, It is almost taken for granted that the head can
po dnto any classroom at any time and work with anybody. TIf
things are working in the right way, the staff should not, feel

thot he is there to judge them, but rather that he is with the

Lteacher, and that they are working together, It is very
? y [ W



important for the teacher and the children that there can be
constructive criticism.

It 48 very easy, and I have seen it in many American schools,
to turn a& blind eye to problems in a school and pretend that
everything is all right, when there is @ension or trouble or

sopething is not going right, A head's job should be to be open=

minded and bring such things to the surface, When things are

out into the open in a gbodmhumorad sort of way. And a head
should be able to deal with problems not through directives bhut
by involving everyone in a solution.

The head's job is to be & leader, chairman, and co-ordinator
of & team of people who work together. He is alsc a sort of
liaison between officialdom and the school, filtering through‘
the things that must be done and then applying them in the actual
gituation on a human level. A head must create the feeling that
he 18 someone with exverience and the chairman of aﬁteam@

The Head tries to foster an alwosphere in which everyone in
the school can be used and involved, Ancillary staff is included-
cleaners, cooks, and secretaries, The&é people nmust be made by
thg head to feel a part of the school community. The heads do
not want fThe children to feel a hierarchy of staff and so he
must handle thése peonle s0 that they belong,

Tremendous difficulty can be caused by grading veonle, by

being 'Pfriendly! according to one's rank. One head said that
[k} vl
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he felt if the cleaner does not clean the school well, he is as
bad an educational situation as 4f his deruty head drinks and his

schoolkeener is asleep all dave

This head felt thére shonld be no head separate from the
staff, separate from the ancillary staff, He felt they were one
group of people, working with the children.

A head must keep up to date with current trends in education
in order best to support his teachers and nupilse. There are
courses held for heads as well ag for teachers. This puts heads
in touch with others in the fileld and leads to continous stimula-
tion and reassessment. It also guards against isolated self-
satisfied stagnation,

In this way once the head finds something of interest, 1t is
his job to stimulate his staff to the same interest.so that they
will want to po 1éokt90w For it 1s only by sharing ildeas and

4

observing other peonle working that one can broaden one's own

horizons.



Administration

Cne of the'biggeat differences T noticed in the British
Tpfant and Junior Schools-éompared with American Schools was
the enphasis placed on paper work by the head. Almost avery
head with whonm I talked accepted the duties of paper work as

a necessary responsibility, but always of secondary importance

in relation to other aspects of the job., In many cases adminise
trative dutles are undertaken during the head's own time, so that
they can be free to be with teachers and puplls during the school
day, The attitude to administrative chores is perhaps best
sxpnressed in one head's comment:

"One always has to have time for peoples You must never let
a piece of paper dominate your day. You must never let a form
come hetween you and a teacher, a child or parent. Tt nust
always be people, 1If you can alwgys be concerned about people,
many problems become manageable.'” '

Tt is important Lo know that administrative responsibilities
do exist and must be dealt with but very oflten sucn work is
related to the educational aspects of the Jobe For although a
head should be a good . teacher and should establish good relation—
ships with children so the children will think well of the head
as a person, he must also enjoy the adminlstrative work which is

a necessary part of the jobs If a head falls down on the admin-

istrative side a teacher will fall down on the teaching side as

well, For the staff in the school won't have the material to do

their Job well if the head Ffalls down on the requisitions and
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things, It is the head who knows how the eguipment, the paper and
+he pencils, should be used.

A head hes alsc got the responsibllity of relating to the
1ocal education authority. The Teachers have a definite function
with the children so the head nmust keep himself as free as
possible from this kind of function. When a head takes on a
school, he must be firmly committed to taking hold of the
administrative business, and the relationship with the community
80 ag to keep the others free to do thelir jobs.

A head must also keep good records of all the children in
the scheol so that a parent can get a clear pleture of what their
ehild ie deodinge This is also dnmportant for the school since the
more they know about an individual the better job they are able

to doe

Teacher Training

Many heads felt that the only way to work with; the staff
iz by example. They felt that a teacher should be able to go
into his or her claésroom, take a8 pilece of work and discuss why
it was done and how and find the valﬁe of it

Tvery two weeks mosit heads had an evening staff meeting,
The head was usvally asked to discuss a particular aspect of
school, TFor example if it was maths the starlf would discuss
various schenes, materials, what they thought about different

aunproaches, and so on, One head found it more valuable for him
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to go into the ciassroqms, while the children were working, aﬁd
talk with the teachers individually about what they were doing.
He also helvad teachers to see other schools and they talked
constantly about what was happening.

Almost every aspect of the learning envirvonment is eventually
dealﬁlwith in head-sgtaff conferences., These aspects include the
observations from classroom visits, the introduction of new
ma£erials into the school, and the discussions about a particular
child, or parent or problem.

Annther idea which T liked very much was that after a
certain piece of work had been going on for some time, the
teachers leave their plans with the head and he studies theme
Pevhaps at lunch time the teacher and the head have a conference
on it and discuss how it has worked, These conferences vary
Qnermouslyﬁ‘ With inexperienced staff the bead gives much help
and experienced teachers learn quite a lot from talking about

' ¢
what they are doing. This helps the head also In sensing what

same way ag the teacher-chlld relationship: the head setlting an
atwosnhere, specifying poals and dirccilen, while allowing the
individual %to develop his or her own style and strengths withe
in fhat fromowork,'1V A

Teachors are allotted two days a year to vislt other schools
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and tho heads make a tremendous effort to see that the staff get
out and visit,. Tho heads feel that working w1th gtaff is a matter
of maintaining excitement and interest onegelf; reading what's
current, lmowing what's going on, keeping an sye open for what's
happening in the educational world. One head told me he trles to

frame of mind, admiring things he sees, and try-

(}
2
ok
(_i.

ha
ing to notlce anything that's different, even if it 1s simply a
flower on a table or a new picture that he's Jjust mounted. He
sald that he tries to admire something and »Hraise the teacher for
he feels that we all need praiSe,

Once a term, the school may close and the staff goes off
ag a groun to see other schools. The heads feel this is very
imnortant because there is dialogue since they are together as

a2 Zroune

the point is that there are wmany Jdlfferent ways of doing
things, and for us te think that we can't learn anything is ail
wronge We must come up against other people's ideas all the
tine, and share concerns, and get new ideas,'-

There was much abtention given to the head?s role in relation
to marents, Although the pO]Jth&j vresgures and educational
accountabllity are not as strongly articulated issues in Zngland
as 1hny are in the U.SeAe; the notentlally supportive or destruc-
tiva role whlch parents play was a nrimary concern., Lvery head
T met with felt that rarental sunport was extremely important

and it wes evidenced in their use of parents in the schools.

lhost had an open~door policy and encouraged parent particination
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in a varietlty of activities ranging from escorting swall groups
"on trips, doing cooking with children, reading and listening to

children, to filling paint pots and threading needles for the

o0

sewing corner, The heads felt that they had an obligation both
to communicate about the. vhilosophy of the sehool and to relate
the progress of each child to its parents,

The heads felt that a parent should know that the children's
work 1s dwporiant to the staff and the heads felt responsible to
see that parents understood this., The head's role is to see that
parents are educated; to hold parents?! meetings to which speakers
are invited, and at which parents come to feel part of the school,

Several ideas which sounded wonderful fto me were to have
workshops in which parents fplayed! with the manipulative
apparatus in the claseroom, and to have lectures on aspects of
child rearing and vsychologye.

In English schools it scemed thét the participation of
narents had becowme or was becoming an Integrsl part be the totaz
school lifes Parents were being increasingly regarded ag
additional staff who Qould flfill o variety of functions. The_
wost significant aspect of the relationship was the care and

thought giver to utilizging the mothers and fathefs in ways which
benefit the children and draw on the parents' own interests and
capabilities,
One important difference between the Znglish and American

practice of training parents is that Awmericans train parents to
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iteach! specific skills whereas the English bulld on already
existing strongths which sugwe s a more nractical and meaningful
approach to parental involvenent.

Y

"In short, Americans tend to build 'professional’ roles for
ngrents to fill, while the English nrefer Lo professionalize
na?ontaT Dart701ﬂatjon rlel

Cne of the observations that I made was that heads in Englanc
secm to get few directions from the bureaucracy, and are allowed
congiderably more independence than their American counterparts,
T4 almost séemed that there were no rules or regulations with
~waich the heads must cone,

in tallking with Tnglish heads they stated that they felt
sutonomous and acted accordingly. However after talking for
awhile with them I discovered it wasn't thal the local education
authority did not make demands and insist on rules or regulations
for them, it was the response of the head to that authority. Tt
is anazing how Sngllish heads can be at once assertive and at the
same time subtle. Most heads feli securc enough i% their
whilosophical commitiment to bpen education, and confident in
their own expertise to do what they felt was educetionally sound,
even 3 it were not officially sanctioned,

There are twe distinet sides to a head's relationshipy with

o

the authority. One is the inspectorate who are actuelly advisor
who help the heads in general terms, OFf course 1t doesn't solve
all the 1ittle mrobleme of 1life in school, but the inspectorate

»

dees support and give help about policy. The gsecond is %

[ oy
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divisional officer from the county hall who try also to heln.

However,; as one head put it,

my necessity and my1%nterests are not the county hall's
and theirs are not mine.'-~

This head did recopnize that there is & certaln amount of
formefilling to be done, but that this aspect of his work could

he lightened,

5

Haturally, differences of opinion do oxist within the
Tnglish education system. However one thing which seems To exist

throughout is an underlying humanilty. There exists a respect for

-

1pdividusl differences and they accept diversity and build on ite
Tt seems to me that this strength of such attltudes is basic to
the development of a dynamlc effective educational system.

phis tolerance and respect for apotherfs point of view
15 something probably unique in this country. Tt's guite
possible to be very friendly, and visit one another's schocls,
and vet run schools with totally different avoroaches, even
philogophies.”14

It seems that the chief education officer tpusts the heads
to do their jobs, and the heads trust their staffs. In turn it

LN

honed that the staffs trust children, This is a rares commodlity

j~h
L]

n education bhecause many-adminiﬁtrators don't want to trust any-
hody and want everybody to do exactly what theyisay ghould be done,
Tt becomes a nrison for everyone to do the same thing.

¥y experience of visiting the Dritish Infant and Junior
Schools was wonderfully enlightening and enjoyable. The morale

of the schools, the openness of teachers and headteachers to share,



and the friendliness, left me with many warm and pleasant
memoriess T hove together in the future we can share and

Tearn from each other.

6
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