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PART I

The follovlng  descriptive  study  of  a readlng  program  vas

made In Publla  School  3 in  Greenwich  Village.  P.S. 3 Is a unique

place.  It  is  a public  school,  in  that  it  operates  under  the  same

disadvantages  (such  as class  size  and lack  of  materials  ) as other

public  schools.  But  it  ls  different  fzaom most  in  that  the  paxaents

of the community  exerclsed  thelr  power to litexaall7  take over  the

xiq  of the school.  The parents  have made Pii8*  3 an altexana-

tlve  in  education  for  the  commity.  All  parents  who live  in  the

school  distrlet  have  the  cholae  of  sending  thelr  chlldren  to  P.S.

3 or  P.8.  l+l,  the  longsdiq,  more  traditional  sahool,  a fev

blocks  avay.  Thus,  one unique  faator  about  the  students  in  P.S.

3 is  that  they  axae all  attendlq  P.8.  3 by  aholce.  Their  parents

have made a conscious  effozat  to put  them in P.8. 3.  It  Is a @eat

burden  off  a teacher's  shoulders  to  reallze  that  every  child  In

hm'  class  is  there  vlth  the  complete  sanction,  If  not  dowmaight

enthuslasm,  of  the  child's  psazents.

After  flrst  establlshing  P.8. 3 as an altexanatlve  for  parents,  the

or'i@'inal  founding  parents  and interested  adults  of  the commty

Intervleved  and  hlred  one head  teacher,  fifteen  classroom  teaahers,

and  a seazaetary  An eleated  exeautive  boazd,  conslsting  of  three
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teaahers,  three  community  members,  ten  parents  and  the  head  teacher,

votes  on and  implements  all  declsions  made  which  affect  the  iq

of  the  school.

The  philosophy  of  the  school  Is  stlll  In  flux,  being  modified

durlng  the  school  year,  reshaping  itself  and  grovlng  as the  school

itself  grows and aha4es.  The sahool  opened in  8eptember  of 1971

and was Just  18 months old  at the time  of  this  wlting.  General:Ly,

thoqh,  P.8. 3 is a place  where ehlMren  are treated  as lndlviduala.

Each class  aon+,alns appraximately  3o chlldren  of  different  ages.

8ome teachers  work  vith  groups  of  flve  and  six  year  01(!8,  like  my-

self,  others  vlth  six,  seven  and  elght  yeaz  olds,  othm's  vith  eighti,

nine  and  ten  year  olds,  and  still  one teaahexa  prefers  a group  where

the  childxaens'  ages  range  fzaom flw  to  ten  ;pars  of  age.  h  the

matter  of  age-range  in  a class,  the  indlvidual  teaahr's  ablllties

and,  as far  as possible,  preferenaes,  vere  matched,  in  acaordanae

vith  how many students  of a partlhlsay  a@e vere  actually  in the

school.  The school's  phllosophy  Includes  the  idea  of  vorklng  with-

In  a structure  of  f'mini-schools."  That  Is,  on each  floor,  where

there  vould  be fouza  or  five  classrooms  aontalnlng  ch:udren  of  all

ages,  the  teaehers  would  work  together  on spealal  projects  and

workshops.  :[n these  workshops,  every  resourae  of  the  aommmity

vould  be utilized  to  bring  the  ahlldren  from  all  the  claases  on
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the  floor  together.  The psarents  are  the  most  mluable  resource.

Pazents  are  always  In  the  school,  xaunulq  small  group  classes  in

French,  cooklng,  dance,  voodvorking,  needlepolnt,  etc.  Sometimes

parents  assist  one pazticular  teacher  In  the  classroom,  and  at

other  times  parents  vlll  be given  their   space  In  wblch  to  voxak

vlth  children  from  sewral  classes.

Several  speeialistig,  pald  by  vazalous  prlvate  foundations,  work

at Pii8ii  3.  They are all  speclallsts  1!1 perfong,  visual  oxa fine

s'rts,  as the  parents  originally  felt  strongly  about  developing  a

program  with  a stroq  emphasls  on learning  tmough  the  azats.  Thus,

classes  receive  regular  sessions  in  movement, @aaphics,  music,

photogzaaphy,  etc.,  with  each  teacher  integratiq  a certain  speaial-

ist's  skill  Into  her  om  elass's  program.  Thus,  even  the  special-

iat's  ablllties  are  flexibly  used,  taklng  into  account  each  lndlv-

idual  teacher's  intexaests  axxl abilitles,  with  the  indlvldual

teacher  taking  into  aaaount  her  childrens'  Interests  and  abilltles.

Out  of  this  atmosphere  vhere  flexibility  and  an emphaals  on

indivldualltiy  exists,  it  must  be noted  that,  for  the  most  pad,

each  teacher  Is  left  to  her  om,  in  planning  and  Implementiq

what  actually  transpires  in  the  classroom  from  day  to  by.  The

fxaeedom  I have  In  workiy  vith  my class  Is  as frightening  as lt  is

excltlng.  Much that  happens  in  my classxaoom  happens  because  I have
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decided  to  make it  happen.  !'he  head  teacher  himself  has  not  had

the  time  to  spend  vlth  teachers  In  plang  that  we all  wish  he

had,  and  the  parents,  many  of  whom  are  inslde  classrooms  duriq

the day,  look  to  the  teachers  as the  educational  expertis.  The

teachers  themselves  can  pab  only  a few  minutes  each  week  to  look

Into  each  other's  alassrooms  and  learn.  Thus,  after  all  the  dis-

cussion  vhlah  does  take  plaae  during  weekly  staff  meetings,  eaah

teacher  must  deal  vlth  her  om  class  alone.

I come now to W  class  of tventy-elght  children,  half  of  whom

are  five,  legally  klndergarteners,  emd the  other  half  belng  slx,

legally  ln  the first  Brade.  The ahildren  in  my class  axae t;Bical

of most of the chlldren  at P.8. 3.  Out of 28, five  are non-vhltei

and of these  five,  onl7  two 11ve in Greenvlch  Village.  The other  thxaee

children,  vho  ese  chi:Ldren  of  interracial  marriages,  come  by  public

bus  from  the  east  slde*  Their  perents  have  used  local  addresses  in

order  to send their  children  to P.8. 3*  The children  from  outside

the Village  area have substantiall3r  mozae disorganized  home lives

than  the  other  children.  They  azae usually  the  ones  vho  do not  go

home  at  three  o'clock,  but  alvays  go to  an after  school  program,

eithexa at p.s.  3 01, just  as often,  at a school  near  thelza homes,

waitiq  for  a ent  or  frlend  of  a parent  to  pick  them  up.  !'hese

chi:lben  are  also  the  ones  who might  be 11ving  vlth  only  one parent,
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goiq  on frequent  visits,  which  take  them  out  of  school,  to  the

other  ent.

Most of my class,  though>  ls composed of children  who 11ve in

the Villa@e  or SoHo area.  The dlstxalct  Is large,  awl maay come to

sahool  on a school  bus.  The children  are,  !ox:a the  most  part,

vhlte,  sophisticated,  well-traveled  and  extremely  verbal.  Many

of their  pssenta  haw Jobs in  the arts.  Naxq live  ln  lofts  or in

ax'atists'  commtles  such as Westbeth.  The children  in  W  class

are  open  to  adults,  speaking  to  anyone  who enters  the  rooms  It  is  dif-

flcult  to speak  about  them  ob,jectiively,  as I have  seen  them  grow

slxe  the  start  of  the  year,  and  foza several  of  them,  thls  Is  the

second  year  I've  been  thelxa  teacher.  It  Is  enough  to  say  that  as

Indivlduals,  each  child  is  clear  about  vhat  he wants  to  do.  For

ewn  the  most  svee+,,  docile-seeming  little  girl  in  my class,  vlll

refuse  a suggested  aativlty  if  it  is  not  involving  and  interesting

to  her.

Tmoqhout  the  entlre  readiq  program,  the  reactions  of  the

chlldren  were  my most  valued  and  reliable  gulde  to  how valld  my

ideas  were.  I learned  to  trust  their  reactiom,  both  verbal  and

subtly  non-verbal,  and  based  on the  childrens'  reactiona,  I would

reshape  my ideas  of  what  I thought  vould  interest  and  tum  thaa  en

to  readiq.
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I had a beginning  structure,  which  I set  up at the start  of

the  year.  It  basically  revolved  around  two  ways  of  vorking  in  the

classroom;  as a large  @roup or indivjAuall7.  As the ;year went on,

aatlvities  evolved  so that  more  time  is  now spent  vlth  each  ahlld

f'doiq  hls  or  her  om  thing"  than  V&8  spent  In  September.  I thought

for  a long  time  about  vhlch  activlties  would  be open  to  eaah  child

at  any  time  durlng  the  day,  mcept  group  times*  Those  aativities

am  the  vay  the  room  vas  set  up vere  very  important  in  fosterlng

an atmosphere  where  reading  and  wltlng  could  go on in  the  mldst

of an open and Integrated  ash; where tm  chlld  reading  vou)A  not

be distracted,  and  more  important,  vould  not  feel  that  he or  she

'was  ffmissing  something'  during  the  tlme  he or  she  was reading.

Tn other  words,  reading  was as valued  by  me and  looked  upon  as

just  as exalting  ass activity  as block  bulldiq  or dolng  a collate.
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At the  start  of  the  year  there  were,  as  I said  before,  more

group  times,  in  which  the  entire  class  participated,  t  there

mae now.  These  group  tlmes  were  used  for  two  different  puqoses.

Flrstly,  we sbazaed  musical  and  sensory  experiences  such  as 11sten-

ing  to a story,  mixing  up cake batter,  poundin@  on dz,  doing

group  dances  such  as the  Hokey  kkey,  etc.  Many  of  these  shared

experlenaes  vere  aarrled  on by  speciallsta,  vhlle  I  was included

as part  of  the  class.  Secondly,  I led  the  class  in  maxq  re  cog-

nitive-orlented  experiences,  suah  as vord  rhng  games,  vrltiing

experience  charts,  doing  a group  @aph on the  blmkboaz4,  ate.

Wag  of  these  goup  lessons  will  be dlscussed  in  more  detail  fuza-

ther  on in  this  study.

From  a day  structured  out  of  def'ined  group  activities  and  in-

divldual  time  to  work  alone,  :[ began  to  introduce  work  habits  and

projects  to  the  children,  individually,  one  by  one,  watching  as,

with  time,  the  whole  class  aaught  on to  thlngs  that  were  happening

This  is  a list  of  thebasic  actlvities  avallable  to  chilken

at  the  sted  of  the  yeaz,  when  each  child  was free  to  choose  what

to  do:  draving,  painting,  collage,  clay,  block-building,  table-

toys,  looklng  at  a book,  playing  In  the  housekeeplng  area.

From  thls  away  of  activities  I introduced,  slowly,  several

re  foxamal  activities  to  padicular  children.
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At mid-year,  the list  of  activities  has  expanded,  to  include:

vorklng  vlth  sand and/or  water;  11stenlng  to records,  constructlon

with  vood and cardboard,  needlepoint,  r<  hooking,  practiclq  on

the  balance  beam,  practiclng  gymmstics  on the  mat,  and  veaving.

There  are  many  more  activities  to  be 11sted,  but  It  is  enough  to

say that  whatever  possibilltles  a ahild  sees, he or she can cwr7

them out  If  the  materials,  space  and  adult  assistance  or  supeza-

vlslon  necessary  are  available.

With  the  many  activltles  available  to  the  ahildren  in  my class,

it  Is  understandable  that  group  tlmes,  where  the  vhole  class  meets,

aze  less,  but  that  small  group  aativlties,  composed  of  any  inter-

ested  children,  are  now  more  common.

Withln  the  move  from  more  group  actlvltles  to  more  indivld-

ually-oriented  activities,  I initiated  a zthod  of  teaching  and

motivatiq  Interest  In  the  fozamal  skllls  of  reading  and  witingp
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PART II

After  the  fizast  month  or  go had  passed,  each  flrst  grader

received  an "alphabet  book.'  It  was called  thls  b;y the  ahil6Lren

and  the  label  became  permanent*  The "alphabet,  book"  is,  In  fact,

a plcture  dictlons.  There  Is  one  box  for  eaah  letter.  The

upper  and  lover  case  forms  of  each  letter  are  printed  in  the  bax.

Eaah  ahild  was given  hls  O!'  her  book  indlviduall,y,  usually  reaeiv-

Ing  all  of  the  flve  pages  together  and  putting  them  into  the

aoweat  ozader,  vlth  the  A, B, C, D e on top,  ete.  The pages

were  atapled  together  and  the  aMld  was asked  to  plak  out  a letter

of  the  alphabet,  axq  letter,  on  which  to  begin  working.  Then  I

explained  that  we vould  fill  in  the  bax  with  a picture  for  that

letter.

It  Is  interesting  that,  as msq  children  vho  chose  to  begin

'vith  the  letter  'A",  an  equal  number  of  aMldren  chose  the  begln-

ning  letter  of  either  theixa  om  01"  one of  thelr  family  member's

naaes.

Also,  all  the  children  chose  to  woxak on a letter  that  they

recognlzed,  leaving  letters  vMch  they  did  not  knov,  or  found

dlfficult  to remember  untll  the end.

After  the  child  ahose  a letter,  I asked  hlm  or  her  to  tell

me the   of  +,he letter.  At first,  I pointed  out  no differen-
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tiatlon  to  the  ahlld  betveen  the  upper  and  lover  chse  letters.

Aftier  I felt  the  chlld  was aecure  with  the  recognition  of  all  of

the  letters,  either  In  the  upper  or lowexa case  fozi,  I began  ask-

Ing  for  reco@ition  of either  one form  or the other.

I  would  then,  aftier  the  initial  reaognltion  of  the  letter,

ask  the  child  If  he or  she knew  the  nsound"  that  the  letter  made.

My  alm  vas  to  have  the  child  associate  a letter  with  a padicular

sound.  I was not  concerned,  at  the  stmat,  with  the  child  being

able  to  blend  those  sounds  into  words.  E  the  ahild  dldn't  knov

a so,  I  would  tell  hlm  idlately.  We would  both  repeat  the

sound to@etheza a few tlmes.  Then I'd  ask the child  to think  of

some word  tmt  'began  with  that  pax$laular  sounds  I mlght  offer

a few  suggestions.  Sometimes  a child  would  latch  on to  a word

whlch  I said,  sa0ng  that  that  was the vor!  he or she vantied  to
put  into  the  alphabet  book.  Maxq  times,  though,  a chlld  vould

listen  to  me reel  off  words  and  prefer"  to  think  of  still  another

word,  alone.  Foza example,  I suggested  the  words  ffnut"  axe  l'never"

to  lnny.  He was not  impressed.  I then  told  him  that  the  word

l'no'  began  vlth  N.  His  eyes  lit  up at  that  moment  and he began

dravlng  a picture  vhlah  would  demonstrate  the  word  'no."  It  Is

from  behavior  like  's  vhioh  shoved  z  that  the  wom  a ahlld

chose  dld  not  neeessmally  have  to  be a word  which  broqht  a
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eonarete  picture  of  something  to  mlnd.  Thus,  wsxq  chlldren  chose

to  draw  a picture  of  an iae-m'eam  cone  for  tm  I box,  but  some did

havings  to  desribe  the  word  f'in'  and  "Inside."  One girl  decided

she  dldn't  want  to  draw  at  all.  She only  wrote  words,  several  of

them,  for  each  letter.  She read,  with  aid  from  her  memog  and  her

knowledge  of  phonics,  the  vords  In  her  alphabet  book,  without  help

from  pictt'uaes.

After  the  chfld  ahose  a word  to  illustrate,  he or  she  was left

alone  to  draw  a plcture.  Then  I would  come  back  and  spell  the  word

for  the  child.  If,  in  the  course  of  the  witing,  a child  said  he

or  she  did  not  know  what  a cex'tain  letteza  looked  11ke,  I pided

the  chlld  to  look  through  the  alphabet  book,  and  find  the  letter.

In  all  cases,  the  chi:Uren  wote  the  vords  by  themselves.  Many  of

the  chlldren  incorporated  the  letters  in  their  wit'ing  into  thelr

pictures,  either  by  decoratiq  the  letters  of  the  word,  or  actually

placing,  the  letters  into  the  pictures.

As books  began  to  be filled  up,  I vould  reviev  past  bmes,

asking  tbe  cbildren  to  read  to  me the  vords  they  had  witten.

As tlme  vent  on,  ahllaren  moved  from  just  looklng  at  the  picture

am} then  telling  me the Word, to looki4  at ,just  the first  letters

of  the  word  and  saying  the  word,  and  then  to  looking  at  the  first

ffiee  Attachments  A and  B.
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letter,  saying  Its  sound,  and continuing  onto  the  next  lette'rs,

thus  phonetically  reading  the  word.

M;y asslstance  usually  consisted  of  my sa;5ring,  "If  you can

begln  the  word  for  me, I will  help  you sound  out  the  rest.  "  Most

children  responded  well  to  my initlal  help.

B3r the  time  an alphabet  book  was completed,  the  children  were

used  to  the  idea  of 'fsoundlng,  out"  the  vords  in  their  book,  al-

though  using  the  plcture  clues  was never  discouraged.  I concen-

trated  on guiding  chi:Ldren  to  use the  first  and last  consonant

sounds,  as well  as any  middle  aonsonants,  in  order  to  read  their

words.  The vowel sounds were not reall7  pointed  out to the children

during  tm  alphabet  book  stage  of  tiheir  work.

Then  an alphabet  was flnished,  a ahlld  received  a "word  bax,"

which  was usually  an empty  plastic  margaine  bowl.  Then the  child

and I cut up a bunch  of  unlined  Index  cards  into  small  squsare word

cards.  At that  tlme,  the  child  vent  thzaough  his  or  heza alphabet

book,  readiq  the  woris,  and spelllng  eaah  word,  letter  by letter,

out  loud.  I  mote  each  word  on a small  card,  in  lmer  case  let-

ters.  By bavlng  the  children  spell  out  the  voms  for  me,  and tell

me the  sounds  of  the  letters  too,  I found  out,  quite  concluslvely,

*hlch  children  still  had dlffieulty  reeognizlng  particular  letters.

*See Attachment  C.



I mote  out  each  child's  word  cards  leisurely,  expecting  befom-

hand  to  spend  ten  to  twenty  minutes  with  the  child.  Thus,  I had

time  to  take  notes  on the  chlld's  veaknesses  in  letter  recognl-

tion  and  phonla  sounds,  while  we made  up the  cards.  I  explalned

to  each  child  that  the  word  cmads  vere  wltten  using  only  lover

case  letters.  Rlght  after  I mote  them,  I asked  the  child  If  he

01'  she  wanted  to  see  If  he 01'  she  could  recognlze  any  of  the  words

on the  cards  without  the  platures  to  help.  Some children  could

not  valt  to  do this.  Most had expended  enough  energy  durl4  the

spelling  of  the  words,  and  prefm'red  to  wait  a whlle  before

attemptlng  to  read  the  cards.

A chlld's  vord  bz  was multi-purposed  At  the  stad,  each

chfld  vould  go through  the  word  cards,  dumping  them  all  out  on a

table  and  putting  those  words  vhich  he or  she  recognized  back

into  the  bax.  There  seemed  always  to  be a fw  words,  in  every

child's  box,  vhlah  vere  knovn  by  sight  from  the  start.  Thls  was

a great  boost  to  each  child's  ego  and  made the  task  of  leazaning

new words  appear  qulte  vlthin  the  realm  of  possibillty.  I  would

assist  chilaren  with  words  they  dld  not  know,  In  several  vgs.

At flrst  I would  alva;5rs ask the  chlld  to  tell  me the  sound  vhlch

the  flrst  letter  of  the  vo:ffl  made.  h  this  way,  of  course,  vowel

sounds  vm'e  dealt  with,  as well  as letters,  whose  sounds  in
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particular  cases,  were  exceptions  to  the  common rule.  For  example,

ovexa the  months,  the  children  have  gotten  to  see that  the  usual

hard  sound  for  C, as in  "cub,"  is  ,just  as often  dlssplaeed  by  a

soft  C sound,  as in  alraus  (a perfeat  word  for  exempllfylng  both

the hard and soft  c sounds ). inB  the time the child  is flrst

revlewing  his  or  her  vord  cards,  I suggested  that  new vord  cards

be put  into  the  box,  conslstlng  only  of  vozads the  child  already

knows.  All  the  ahlldren  liked  this  idea.  11  sqes  of  oak

tag  became  filled  with  words  such  as : yes,  no,  T.V.,  stop,  book,

zoo,  the,  and,  I, and others,  coming  directly  from  each  child's

experlence.  These  cards  were  witten  by the  ahild  and left  in

his  or her  word  box.  Thus,  now each  time  the  cards  were  reviewed,

more and more words  vere  recognizable.

New words  vere  aso  added  to  each  child's  bax  fom  other

sources  which  wlll  be described  shortly.  The eventual  end of

a word  bax  will  come at the  end of  the  year.  At that  time,  vhen

a bax  is  fllled  vith  wrds,  eexh  child  wlll  make hlm  or  herself

a word  dictionary.  The books  dll  haw  covers,  made out  of  con-

stzauction  papeza, and have pages  held  together  with  loose  leaf

rlngs.  The chlld  will  work  b;5r sepazaating  out  all  the  words  that

begin  with  A that  are  In  the  word  box.  Alphabetization  of  those

words  can  be done b;y moving  the  cards  around  on a table  and then
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the  voms  can  be wltten  into  the  dictionary  ln  the  aomect  alpha-

'betical  order.  This  yoject  will  be done  during  June,  when  vlr-

tually  most  of  the  words  a ahild  knows  will  be in  the  word  bax.

The finished  dlctionaq  vlll  be a culmination  of  the  words  that

a child  has learned  to read  duzaing the 7ea!"*

The  word  cards  are  added  to  In  one other  impo:rtant  way,

and this  ls through  the child's  witin@.  After  the initial  word

cards  wre  wltten  by  me,  and  a general  readlq  revle'w  of  these

vozads  vas  a regular  paxat  of  a child's  day,  I  began  asking  children

to  reach  into  the  word  bax,  pick  out  one aa:ffl,  read  It  and  make

up a sentence  or  shorn  story  about  lt.  This  proved  to  be a vM-

uable  tool  In  prov6king  thought  from  many  children.  If  a child

bad  nothlng  spontaneous  to  say,  the  wood  cards  vere  used  as a less

creative,  but  ,just  as valld  method  of  generatlng  the  child's

imaglnation.  Approximatel7  half  of the childzaen  In ruy class

always  had  som.thing  they  wanted  to  put  dovn  in  their  notebooks

(vhlch  were  used  only  for  witing  sentences  and  stories  ).  There

were tvo  klnds  of  witlnB  vMch  they  wanted  to do.  The first  was

fictioml,  usually  lnvolving  such  heroes  as Bat  Man,  8uperman

and  Gigantor.  Sometimes  a ahlld  would  declde  to  kav  a picture

vith  either  penail  or  lc  marker,  waiting  untll  the  kavlng

of  their  favorite  hero  in  action  was  complete  before  they  added
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vords*  Thls  practice  has mde  maxq  of  the  children's  notebooks

turn  Into  'illustrated  story  books.  Also,  if  a child  aid  a par-

tiaularly  good  sketch  or  drawing  durlng  the  day,  the  plature  would

be folded  in  half  and  stapled  Into  hls  O!" hexa nottbook,  vaitiq  to

be wltten  about.

!b  second,  and most  commn  kind  of  witing  done  In  my class,

was reportlve,  factual  and se!-reflectlw.  Sometimes  a child  who

had  been  slck  and  out  of  school  for  several  days  would  ti  to

wlte  about  how It  felt  to  be stuck  In  bed  for  a week.  Many  times

I would ask a questlon  such as, "How do you feel  vhen 7ou are

giggling  and silly?  !7hat kinds  of thln@s make you feel  like  laugh-

ing?  What  are  thlngs  that  look  pretty  to  you?  What  is  the  flrst

thlng  you  can  remember  about  your  life?"  Most  chilaren  took  these

questions  and  the  written  responses  to  them  seriously*  E  a child

did  not  seem "turned  on"  to  any  ideas  I had  to  offer  and had none

of  his  oxa her  own,  I would  ask  him  or  her  to  mite  about  "vhat

happened  on Saturday?"  oza f'what  is  youza favorite  television  show?"

Many  tlmes,  these  more  mundane-soundlng  questians  evoked  thought-

ful  responses  and sometiys  let  me in  on some facts  about  the

child's  llfe  I had  not  known.  This  is  exemplifled  by  the  follow-

ing  account:
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"I  was talking  to E. in bcember,  about  birthda;5rs,  and he

told  me that  he was five*  I vas  surprised,  having  been  sure

that  E. was six  and  knowing  that  he is  one  of  the  more  mature

chlldren  In  the  class.  He insisted,  though,  that  he was,  in

facti,  going  to  be six  on his  next  bimbday  and  not  seven*  I gave

up arguing.  Iateza In the wee:J, when E. had absolutely  nO deslre

to mite  down an0hing,  I asked him to tell  me why he 11ked

Christmas  and  'behold,  hls  response  was,  'I  L:[JCE CHRI8TMA8

BEX,AU8E  M5' B:[RTHnAY  IS FrVE  nAY8  AF!'ER  CBRISTMAS.  '  I had  to

apologlze  for  questlonlng  , as,  in  trutih,  b  was in  the  first

grade  and  only  golng  to  be six,  as his  birthday  caw  ,just  tvo

days  before  the  cut-off  date  for  entering  flrst  grade!"

8ometlmes,  instead  of  witing  stories  at  all,  I vould  glve

children  phonetic  spelllng  tests,  asking  them  to  spell  three  or

four  words  like  they  thoqht  the  words  should  be spelled,  accord-

lag  to  the  sounds  they  heard*  The chlldren  loved  this,  especially

after  it  was e clear  that  the  words  would  not,  in  most  cases,

come  out spellel  correct,ly  TMs  exercise  gives  me a ahance  to

evaluate  the  children's  phonlcs  skills  and,  mozae important,  it

giws  the children  a chance to shm'pen their  auditor  skills  and

improve  their  hazidwiting  at  the  same tlme.
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In  relation  to  each  child's  witing,,  vhether  it  be stories,

sentences  rye siqle  words,  vard  cods  were  used*  Oat of  each

sentence  or stop  wltten,  the  ehllA  votild  piok  three  m  four  nev

words  and cop;y these  vords  onto  empty  voxad eaxads (a supply  of

vhlah  was alvsays  on hand  In  a Jar).  Tkmm thesis  new var&a  were

added to the gxaoup of vor&s the ahild  van learmng  to mad  hy sigh%

tbo  $onias,  z  both.  Thus, a ehll&'s  vod  eaxada baaame aa

inte@ml   of his or )air witim@,  aM  viae-versa,  vhatewxa  the

ahll&  mote  became  mterial  he or she vould  aom across  again

vhi:Lm madiq  asads*

My goal,  of  Inte@tlq  km  madlq  aaal witiq  of  a child,

so that  the i4onmiee  of beiq  ails  to xaead Vbat one mites,  amd

not  ,just  fam  letters,  is  leaomimg  realize&  by  the  ehlldren.  No

len4ger  is zadlq  a seate  task  from  witing  the two atae

always  done in  conjunction  with  one another*

'!)m mterlal  for  teas tiag  ywb  of  the  yHog;tea  eaaa,  In

meat  , from  t)m  aMldrem.  The xaeadiq  mterial  tho,  eam,

in  mosti  ,  fram  me.  It  mst  be explala*d  tmt,  as a sahool,

PiiS- 3 uses no basic  reader  serles*  In fact,  besides  a few old

reaelers  from  vmalous  aerles,  which  are  to  be fotmd  lx  varlous

elasszaoom  libies,  amA a small  lety  d  basal  readers  in  the

school  libsary,  put  there  for  the  teachers'  reference,  there  are
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no 'readers"  in  the  sahool.  The school  has  a faizaly  yell-stocked

library,  with  mq  storybooks  suitable  for  the  children  in  m;y

class.  The  books  ln  the  sahool  11brary  are  widely  circulated  and

at  axq  given  time  they  make  up at  leas+,  one third  of  the  'books  in

my alass  11brary.  Thus,  in  regard  to  imposiq  axq  partlaular

structure  upon  the  children  who  were  leang  how to  read,  each

teacher  was left  free  to  decide  how and  what  to  do.

The children  ere  all  witing  their  om  stories,  captions

and  titles  for  pictures,  as explained  before.  Also,  as mentioned,

there  Is a vlde  varlety  of picture  books vlth  varylng  amo@nts of

words  in  them,  free  to  be examlxd  and  en,jopd  at  aJq  tlme.  Group

actilvities,  des'igned  to  promote  readlng  readiness  and  phonla  skllls,

are  numerous  and  will  be explalned  In  detail  in  the  following  part

of  this  study.

The  more  structured  reading,  hovewr,  grew,  qulte  spontaneous-

"l,y,  out  of  the  alphabet  books  and  word  boaces  desm'ibed  earller*

After  a word  box  was filled  vith  the  words  from  a child's  alphabet

book,  vhlah,  for  most,  was before  Chrlstmas,  I decided  that  those

words  mght  be a basis  for  a story  vrltten  just  for  tmt  partlc-

ulaza  chlld.  I decided  to  do tm  witlng  myself,  rather  than  have

the ahlld  make up a stor3r,  for  three  reasons.  First,  each child

had  already  been  uslng  the  vord  cards  for  wlting  sentences.
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Second,  each  chlld  had  at  least  twenty-six  words  with  vhlah  to

work,  and  that  ms  far  too   for  one  child  to  incoqorate  into

a single  stoz  or thought.  Third,  I felt  strongly  that  if  I were

@oing to ask a child  to  be@in to reaA a book, fromst,azt  to finish,

the  book  read  should  have  as much  of  a personal  tie  vlth  the  In-

divldual  chilA  as posslble.

The question  of  the  fom  which  the  book  Itself  would  take

answered  itself  in  early  December.  I held  a workshop  for  the

parents  of the children  in  W  class,  azid vlth  the help  of the

dlreations  glven  to  me by  a fellow  teacher  and  peraoml  friend,

Z asked  each  parent  to  bind  one  book.  We used  oak  tag,  typlng

paper,  needles,  tbread  and  aolored  m;yutla  tape.  !'he  directions

were  easy  enough  to  follov,  and  by  the  end  of  the  dternoon  I had

twenty  finished  books.  8everal  pmaents  took  how  supplies  and

twenty  more  books  cam  back  to  me before  the  Christmas  holidg  be-

gan.  At  the  workshop,  vhich  will  be described  in  more  detail  in

t IV  of  this  study,  my idea  for  using  the  bound  books  as read-

ers c4stallized  I felt  lt  would also  be a good idea to have the

books  for  children  to  wite  the:ir  om  stories  in,  draw  In,  etc.

Foxa these  purposes,  the  books  will  also  be used.  Ho'wever,  It

was several  weeks  Into  December-when  I  finally  took  home two

children's  word  boxes  over  the  weekend.  I sorted  out  their  cards
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into  categorles  of  nouns,  verbs,  adjectives,  adverbs  and  con,junc-

tions.  Then  I looked  at  a flmshed,  bound  book,  and  I counted  the

pages.  I decided  to  wite  on only  one side  of  the  double-face

page,  in  order  to  leave  zaoom for  the  child's  Illustirationa,  leav-

In@ nineteen  pages to 'be filled  wlth  words.  I began to wlte  on

note  paper,  crosslng  off  voxads  on my 11st  of  the  child's  words  as

I used  them.  I had  a few  slmple  rules  in  mind  as Z mote:  I

centered  the  story  on ox  main  chmaacteza,  maxq  times  a chlld  hav-

ing  the  same r  as the  child  :I was witing  for,  or  a fzaiend  or

family  member of the child.  I repeated  words as often  as possiil@,

usually  the  words  the,  chlld  bad  glven  me vlth  which  to  stert.  I

used  as rmuq  simple  words,  that  the  ahlld  might  already  know, as

possible.  These  words  included  the,  and,  I,  he,  it,  was,  etc.  I

did  not,  however,  discount  using  rmaxq  dlfficult  voms.  I used  words

as they  fit  into  the  story,  never  saariflcing  an interestlng  or

more  meaningful  word  for  a more  simple  word.  I varied  the  length

off' each mitten  'page, trying  to place  a pace with  msgq words on

it  afbr  several  skrter  pages*  I  wote  vlthout  stopping,  letting

the  story  grow,  trying  to  have  an end  in  mlnd  as soon  after  the

first  plot  Idea  cmxe  to  me as I could.

The  books  were  left  untitled  vlth  the  aapt'ion  ERIC'B  BOOK

(O!'  whatever  the  child's  name mlght  be)  on the  front  cover.

*See  Attaabment  D.
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I gave  out  the  books  indlvidually,  accordiy  to  when  each

child  was seatu'e  enough  in  readiq  his  or  her  woxad cazds,  and  vhen

I had  finlshed  witing  the  book.  Z explalned  to  eaah  child  that

the story  ms  witten  by 4self  espealally  for  them and that  Imlae

the  stoq  they  would  find  the  vozads that  were  on thelza  word  cards.

I sald  they  would  also  flnd  mrsy words thg  alreo0  kaev and that

I would  help  them to  read  nev vords*  We beg4n.  I found  It  help-

ful  to the child  to read  a pa@e to them out loud,  or parapmaaae

the  e, without  polnting  to  axq  of  the  words  on the  page,  be-

fore  the  ahild  started  to  read.  This  was a mathod  for  assisting

the child  In comprehending  the story,  so as not to  plun@e him oxa

her  Into  an unknown  world  of  words,  characters,  events  and  places.

After  reading  the page, I vould  point  to  each 'word, askin@ the

child  to  tell  me the  sound  of  the  first  letter  of  arxy 'word  vhlch

ms  unfamiliar  After  a first  readlq  of  a pace I m@ht  su@gest

a second  reading.  bpending  upon  the  chlld's  fluency  at  the  st,

I ml@ht ask the child  to point  out a particular  word on the page.

Also,  I might  ask  the  child  a questlon  about  what  he or  she had

,just  reads  Then  we might  discuss  what  kina  of  pictiuxae  to  draw  on

the  opposite  page.

As the  reading  went  on,  and  pages  which  had  been  read  kept

mounting,  I  would  alternate  activlties  comxected  to  the  readers



-2)+-

Sometimes a child  might read only  old pa@es to review  oxa some-

tiws  ,iust  go on to  one nev  page.  I usually  began  reading  sessions

with  a serles  of  informal  quest+ions  about  the  stop,  up to  the

polnt  the  child  had reached.

The reactions  of  the  children  to  the  readers  will  be discussed

further  on, but  it  Is generally  true  that  all  the  chilaren  felt

happy  about  having  their  om  books,  amused  vlth  the  story  as It

pro@aessed,  and free  from  the  pressure  of  having  to  be up to  a

certain  point  at  a cexatain  time.

When a chlld  finlshed  his  reader,  there  are  two ideas  I put

Into  effect.  I suggested  that  tbe  child  either  zaead or have  me

read  his  O!I her  book  to  the  class  (after  the  book  had been  titled,

of  course).  Then x will  stig5est  that  the  reader  be traded,  tem-

poraily  for  another  chlld's.  Then,  aacoxadlng  to  the  chlld's

prefexaence,  he OX' she can xaead another  ahlld's  book  or else  have

the  book  read  to  him  by  the  other  child.  The second  time  readezas

are  read,  of  course,  the  pictures  vlll  be there  to  see,  and I

hope the  children  reding  finiabed  books  vlll  have  more of  a sense

of actually  reading  a stozay  book  mitten  for  and illustrated  by

one of  thelr  peers.

Also, as I foresee  readers  beiz4  flnished  fx'om the start  of

April  through  the  end of  May,  I am going  to  use both  ouzaschool



-25-

and the  nearby  publlc  branch  of  the  11braq  as my next  resource

In  thls  programs  The Hudson  Pbk  Library  has easil;y  arranged

story  hours  every  week.  :[ will  be taking  my class  there  for  the

last  eight  veeks  of  the  year,  durlq  ME17 and June.  All  the ahil-

hen  vlll  sign  up for  libra7  cards,  and :[ vlll  help  those  'who

have  flnished  thelr  own reader  to  choose  a book  of  su'itable  dlf-

ficulty,  for  them  to  reeA  dining  the  veek.  In  dditlon  to  all

the chfldren  takin@ out  books of thelr  om choosing,  I will  en-

courage  the  chlldren  who have  gone  tkough  the  sequence  of  alpha-

bet  book,  word  earan  and reader,  to  pearl  one book  in  between

li'braq  visits.

The children's  feelings  about  ny  readlng  "real,"  (l.e.

liabraxay)  books,  were hap7,  hopeful  and full  of pride.  A more

detailed  description  of  the  children's  feelings  about  thelr

reders  will  follow  in  the  last  pad  of  thls  study.
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Splderman,  or  Big  Bird  from  Sesame  Street)  becomes  the  focal  point

of  many  lmginatlve  tales."

Many  tlmes,  a group  of  dzaavlngs  becomes  stapled  together  and

made into  a f'book.'  A "book"  can  consist  of  several  pictures  tell-

Ing  a story  in  sequential  order,  but  often  vlll  consist  of  several

plctwes,  completely  umaelated,  v'ith  witten  descriptions  under-

neath  the  plctures,  or  a group  of  drawings  beld  together  by  a

cn  theme,  such  as:  the  book  of  flowers,  animals,  designs,  etc.Q

All  of these "books"  mve,  thus  fare  been put together  using

notepaper  Recently,  several  flve  year  olds  have  asked  for  and

been  glven  a bound  book,  similaxa  to  the  ones  used  for  the  indlv-

idualized  readers.  These  books  eze  used  as the  chlld  desiyes,  In

order  to  take  home one sturdy,  completed  'story  book,"  of  whlch

the  contents  have  been  decided  upon  by  the  chlld.  One girl,  just

five,  has  been  working  on a narrative  story  for  tvo  weeks  now.

She ls  follovlng  a storyline  and  is  dolng  her  own witing.  Because

of  her  enthusiasm  I find  I must  and  haw  mde  the  time  to  spell

for  her  each  day.  The story  book  is  both  her  vork  and  her  play.

The opportunity  for  her  to  do all  thls  'fvork"  would  be closed  in

many  Vaditional  klndergarten  classes  where  the  children  are  not

f'expected"  to  go beyond  a certaln  polnt  in  readlng.  8he,  though,

wites  well,  can  copy  sentences  I vote  for  her,  and  can  read  back

*See Attachments  E and  F,

**See  Attachments  G and  H.
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much  of  what  she  'mites.  She has  been  given  a large  head  start

on her  readlng  skllls,  and  more  Important,  has  been  allowed  to

dlscover  letters,  words,  writing  and  readlng  in  her  own excltlng

WAY.

The methods  of  all  the  writing  involved  in  story  making  are

varlous.  A satisfyinz  way for  the ahlld  to say everythlng  he or

she wants  is  for  me to  mite  down  the  story  as the  child  talks.

In  this  way  none  of  a child's  spontaneity  Is  lost  between  the

thoughts  of  the  child  and  the  actual  recording  of  the  story  on

paper.  I flnd  it  vlse,  tho<h,  when recording,  to write  clearly,

separatlng  words  and  sentences,  line  by  line,  and  witing  slower

than  I mght  actually  be able  to.  Thus,  the  child,  who  many

times  is quite  concerned  over  whether  or not I am witin@  dovn

his  or her   words,  can mtch  up m;5r witing  to hls  or her

words,  with  me pointing  out  key  words  here  and  there,  to  assure

the  child  that  I am,  Indeed,  getting  his  or  her  exact  words  down,

verbatlm.  After  I have  witten  down  a child's  stop,  I mght

read  it  baak  aloud.  If  the  story  consists  of  one or  two  short

sentences,  I would  have  the  ch'ild  "read,  " the  story  back  to  me,

assisted  by  memory  of  what  he or  she  said,  simple  slght  words,  and

the  knowleQe  of  Inltial  consonant  sounds,  polnting  to  each  word

*8ee Attachment  I.
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as It  was reaA.  Then  the  child  could  copy  the  witten  words,

dlrectly  umerneath  where  I had  mitten  them  on the  drawing,  01'

else  on a separate  sheet  of  paper  or  in  a notebook.  If  a story

Is length,  a child  might  underline  woms  known to  him or her  and

copy  only  those  words  onto  word  cards,  or  onto  another  sheet  of

papers  One activity  mag  childzaen  like  Is that  of 'flndinB"  words

In  the stoz7.  h  this  way, a child,  if  looklng  for  the  word  "book"

mitten  somewhere  in  the  mlddle  of  three  oxa four  sentences,  must

11sten  to  the  initial  and  endlng  soums,  associate  those  sounds

vlth  the 'written  letter  and  pay  attention  to  each  witten  word

vhlle  looking  for  the  correat  one.  This  actlvlty,  in  particulaz,

has Inm'eased  the  audltor;y  and  visual  skflls  of  the  childzaen,

espealally  the  younger  ones,  to  a hlgh  degree.

Most  of  the  children  In  my class  prefer  to  do the  writing  by

themselves.  Even  if  they  do not  knov  how to  'wlte  a partlcular

letter,  they  prefer  to  look  for  It  on the  alphabet  cards  on the

wall  and  then  wrlte  It,  or  else  have  me "drav"  the  letter  with

my flnger  on the  paper  01'  in  the  aixa,  before  they  wite  it.  At

the  vex7  least,  a child  vill  shove a pencll  at me quickly,  ln  order

to  wite  a letter  the  ahild  does  not  knov,  only  to  speed  on to  the

next  letter  which  the  cbild  again  yltes  alone.
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Ulortunately,  vorklng  wlth  a class  of  twenty-elght  children,

I do not  have  the  time  to  spell  each  vord  for  every  child  who

wants to wite.  I have found  several  ways of dealln@  with  thls

problem,  of  which  taking  down  the  chlld's  dlctation  is  ,)ust  one.

Another  wa;y 'is  to  listen  to  a child's  story  x  sentence,  write  it

down  on a piece  of  notepaper,  reading  it  qu:Lckly  but  clearly  to  the

child,  pointing  out each word as I read,  and $ivlng  the paper  to

the child  so that  the  chlld  aan  copy  lt  alone.  Thus,  I can  write

quiakly  and Bet many chlldren's  ideas  down on paper,  while  still

offerlng  the  child  the  opportunlty  to  do the  writing  alone.

This,  though,  only  works  well  with  chlldren  who are  secuw

in  their  recognltion  of  all  letters  and  recognize  the  concept  of

individual  letters  spaced  close  together  to  fozam indivldual  words.

Otherwise,  the  chlld  begins  to  copy  the  letters  I have  witten,

getting  practice  in  copy'lng  and  hanawritlng,no  doubt,  but  not

attaching  the  meaning  of  what  he or she  has  said  to  the  letters

I have  wltten.  Wlth  most  of  the  flrst  graders,  though,  this

process  has  speeded  up their  vriting  considerably,  and  has  diffused

much  of  the  frustratlon  that  comes  from  a situation  where  I have

to  leave  a chlld's  side  in  the  middle  of  spelling  a word,  and  the

child  winds  up waiting  ten  minutes  to  flnish  witiq  one  word!

One method  for  a chlld,  especlally  a six  year  old  in  my class,  to
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write  independently,  Is  through  the  use  of  the  word  cards.  With

each  sentence  that  a child  wltes,  new words  are  put  onto  cards.

Soon,  most  of  the  essentlal  words,  such  as the,  and,  a, etc.,  are

on word  cards.  Wlth  a ahlld's  famllarlty  nth  hls  or  her  word

cards,  comes  the  abllity  to  put  together,  on a table,  in  a tangible

and  vlsual  form,  a sentence,  u*ing  the  word  cards.  Then  I can

check  the  sentence,  the  order  of  words  In  it,  diacuss  it  with  the

child  and  leave  the  chlld  to  copy  it  Into  a notebook.  The word

cazd  method  of  writing  sentences  Is  especlally  helpful  in  differ-

entlatlng  separate  words  to  a child  and  helping  the  chlld  to

actually  see  that  several  separate  words  make one complete  sen-

tence.  The hand-manlpulation  of  the  aazds  themelves  is  a game-

like  motivatlon  and  activity  for  the  chilken.

Enoqh  said  about  stories  mitten  wlth  help  from  an adult,

and  correctly  spelled.  Stories,  words  and  sentences  are  witten

by the children,  nthout  help from me, at m4  times dur'ing  the

day.  They  are  wltten  phonetiaally.  A chlld  says  the  word  that

he or  she  wants  to  know  hov  to  spell,  listens  to  it  and  wites

down  the  letters  representing  the  sounds  vhich  he or  she  heazas.

Many  times  I tell  the  whole  class  that  for  the  rest  of  the  after-

noon,  anything  vhlch  they  want  to  vrite,  they  must  mite  by  them-

selves,  without  a care  to  whether  or  not  the  final  spelling  is
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correct.  Thls  process  leads  a ahild  to  abrusting  his  ox:o her  om

capablllties in  both  auditory  and  wlting  skills.  tever

letters  the  chlld  does  wite  down,  I am sure  to  find  at  least  one

letter  which  is  actually  in  the  word.  Afteza  praislng  the  child's

ability  in  spelllng  phonetically,  I  will  then  point  out  the  coy-

rect  spelling  of  the  word,  emphasizlng  all  the  sounds  in  the

word.  The idea  that  spelllng  is  not  always  a right  or  wong  as-

tlvity,  can free  y children  so that  they  may be@In to experl-

ment  with  letters,  sounds  and  the  vays  in  which  words  are  put

together.

Often  I wlll  give  indivldual  chlldren  ffspelllng  tests"  where

they  must  wite  down  the  words  I give  them,  according  to  the

sounds  they  hear.  This  becomes  great  fun  once  they  realize  that

I ta"uly  expect  them  to  wite  dom  ,just  what  they  hear  and  not

guess  at  gettlng  the  word  spelled  corzaectly.  I have  never  done

this  exeralse  wlth  a child  who wasn't  enthusiastlc  about  knowing

the  actual  spelling  of  the  words  after  he or  she  has  had  hls  or

her  try  at  it.

:m addition  to  all  the  lndiviaual  witing  done  in  the  class-

room,  there  are  always  a variety  of  self-dlrected  and  self-correcting

corcial  games  available  in  the  room.  Such  games  as Junior

8crabble,  Letter  Lotto  and  sping  wheels  vhlch  mtch  pictures
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with  initial  consonants  and  blends,  have  proven  especially  ml-

uable.  Thre  valuable,  though,  is  the  genm'al  array  of  interest-

ing  words,  pictures,  signs  and  cha:ds  which  are  around  the  room.

Many  of  them  have  been  done  initially  by  the  class  as a group  and

then  just  left  up on a wall  O!" bulletln  board.  I have  overheard

mny  discusslons  about particular  vmads  and  ideas  which  are  ,just

'lazound,"  and  feel  that  directing  the  children  to  f'look  at  and

read"  the  words  around  the  room  all  the  time  does  more  hm'am than

good.  The initlal  group  expeylences,  which  VIII  be desaribed

below,  azae enough  direct  interaction  on my part  to  last  quite  a

few weeks.  After  the "doln5"  by the group, the children  atae left

free  to  explore,  at  their  own pace,  the  concrete  results  of  their

words,  as they  have  been  put  down  on paper.

Activlties  whlch  sharpen  a chlld's  xaeading  skills  are  done  by

large  and  small  groups  as well  as by  individual  children.  Many

group  reading  actlvities  in  m;y class  relate  to  pho;alas  in  one  way

or  another.  The tradltional  experience  chart,  being  a story  witten

by  the  teacher  on a large,  lined  pad,  vith  sentences  coming  from

the chiMren,  relatlng  to  an expeMence  had  by  the  entire  class,

ls  quite  valuable.  It  gives  the  class  a chance  to  reflect,  as a

@oup,  on a particular  experience,  such  as a trlp  to  a museum  01'

bakln@  a cake.  My general  approach  when  writing  an experience
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chart  is  to  use  the  same simple  words  and  phrases,  ln  a similar

form,  in  each  sentence.  For  example:

OUR TRIP

We went  to  Central  Park.

We plaked  leaves  ln  the  park.

We ran  in  the  park.

We  fun  in  the  park.

I let  all  the  children  contribute  verball;y  to  the  chad,  ex-

plaining  that  I wlll  write  down  as much  as thezae  is  room  for  on

the  pad.  Then  the  whole  class  might  "read"  each  sentence,  after

hearing  w  xaead it.  I point  to  each  word  every  time  it  is  read

and  emphasize  the  sounds  of  the  letters,  especially  the  flrst  and

last,  ln the word.  A "find-the-word"  @me mght  follow,  vhere

several  children  &)'e asked  to  f'ind  the  same wora,  such  &8  llweft

O!"  'park"  or  "in."  These  words  are  underlined,  wltten  on oak

tag  and  put  up in  an area  of  the  room  deslgnated  as a place  to

keep  "class  vords"  and f'helpful  words  to  know."  At other  group

tlmes,  these  words  might  be witten  on the  board  and  the  children

asked to identlfy  them.  A useful  slght  vocabulm7  can be devel-

oped  in  this  way  throughout  the  year.



-35-

Also  useful  Is a class  srapbook,  consistln@  of pictures,

either  cut  out  from  migazines  or  drawn,  pasted  onto  a page  desig-

nated  for  thin4s  beginn'lng  wlth  one pazticulaz  letter  or blend.

The scrapbook  can  be added  to  at  regula  01'  irregular  intervals,

by  one chlld  or  y.  The important  factoza  lies  in  looking  at

and  talking  about  the  entries  in  the  scrapbook,  with  the  whole

(!1&B8,  at  regular  times,  such  as once  a week  01'  once  every  two

weeks.  At  these  tlmes,  the  sound  of  the  letter  01'  blend  is  em-

phasized,  with  the  teacher  taklng  suggestions  of  things  which  begln

wlth  a certain  letter,  in  addition  to  the  ones  already  in  the  book.

Ot,her  class  books,  kept  out  in  an attractive  display,  are  a

valuable  sotu'ce of readin@ materlal.  One such book whlch  my class

enjoyed  putting  together  was The Book  of  Machines.  The children

were  encouraged  to  hay  a picture  of  ahing  mechanlcal,  describe

It  to  me or  a student  teacher,  mite  about  lt  on the  page,  or

have  me wite  it  for  them,  and  contribute  it  to  the  (!1&8B  book.

In re(4aza to word famlies,  group  games revolving  around

rhng  words  are  fun  and  useful.  The  most  direct  method  of  ex-

ploring  rhyming  word  patterns  Is  to  wite  a worti,  say  it  out  loud

to  the  class  and  ask  the  chlldren  to  think  of  words  that  'xahyme

with  that  word.  Thls  proved  a g,ood first  lesson  for  me to  dis-

cover  which  children  were  already  at  ease  with  the  sound  of  rhymlng

*See Attachment  J.
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words  and  which  chlldren  had  difficulty  "hearing"  the  rhyme.  Some

children  get  confused  between  rhymlng  words  and  words  which  begin

with  the  same  sound.  Thls  exerclse  helped  me to  detect  these

childreri.  Aftez'  a number  of  "Can  you  think  of  a word  that  rhymes

vlth  ? " games,  I began  to  write  one  word  on the  board,

identify  it  for  the  class  and  then  change  the  flrst  letter  while

the  class  closed  their  eyes.  Watching  the  C in  cat  beaome  a P,

the chllhen  automtically  say J2!!.  Idsts of word famllles  were

made on lon@  scrolls  of paper  and hung up out in  the hall.  Over

the course  of two weeks, we watched  and noted  in  @roup  meetings

the  grovth  of  each  list.  Nonsense  words  were  alvays  permitted

as long  as the nonsense words fit  into  the pattern.  RhyminB  word

patterns  also  became exa:itin5  topics  for  books,  drann@El  and sen-

tences.

!'he  best  method  of  incorporatlng  rhyming  word  patterns  into

class  activities  has  been  storytirne.  Mag  flue  children's  books,

notab!y  Dr.  Seuss'  books,  are  vritten  in  rhyme.  My class  en,joyed

nothlnB  more than  flllln@  in  each vora  at the end of a rhymlng

couplet.

In  addltion  to  group  scrap  books  and  experience  charts,  wit-

ing  and thinkip@  phonetlcally  was often  done during  gzaoup times.

These  group  phonic  experiences  worked  in  two  ways,  either  from  me
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to  the  class  or  from  the  class  to  me.  I might  say  a word  to  the

class  and  ask  the  class  how to  spell  It.  They  in  turn  would  glve

me,  one  at  a tlme,  suggestions  as to  the  spelling  of  the  vozad,

acaording  to  the  sounds  they  heard,  or  else  I might  take  names

of  letters  from  individual  chlldren  In  the  group,  and  wlth  the

whole  group's  approval,  wite  the  letters  on the  boaxad.

CA!' was spelled  KAT.

SPOON might  be spelled  SPUN and  WE mlght  even  be construed

as  YE.

After  each  class  spelllng  I would  wite  the  correct  spelling

next  to  the  words,  and  follow  much  the  same  procedure  as with  an

indlvidual  cMld,  pointln@  out the rationale  for,  and sounds

present,  In  the  correct  spelllng.  I might  also  give  a more  basic

task,  by  saying  only  a sound  out  loud  and  asking  them  to  tell  me

the  letter,  whlch  I would  then  mite  on the  board.

My class  though,  took  pest  with  greater  involvement,  when

they  gave  me letters  to  mite  dow'n.  I might  be given  the  letters:

K!'MPEL.

After  writing  them  on the  board  the  whole  class  would  say  the

word  the  letters  spelled.  A g'reat  deal  of  fun  and  familiarity

with  sounds  resulted.
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One interesting  approach  to  vowel  sounds,  to  which  I found

mny  children  responded  'vell,  is  to  write  various  vowel  sounds  on

the  board  or  on a long  piece  of  paper.  The class  is  introduced

to the different  forms which  vowels  take,  such as lone and short,

extended  or  chopped  short.  Then  the  class  can  "sing"  or  "chant"

what  is  written  down.  For  example:

ee a ahhh 00

This  exercise  is  marvelous  to  record  and  have  the  children  listen

to.  Individual  children  who are  familiar  with  several  vowel

sounds  and  the  concept  of  long  and  short  vowels  have  attempted

their  own vowel  song  sheets.  The positive  effects  on each

child's  sense  of  mastery  of  reading,  witing  and  auditory  skllls

during  these  chanting  exercises  are  extremely  encouraging  to  see.

Fher  advantages  in  petting  and  even  encouzoaging  aMldren  to

spell  freely  and  phonetically  can  be found  in  Read's  research.
l

Through  all  the  experiences  and  tayible  learning  tools

available  to  the  children  in  my class,  mny  children  have  learned

to  read.  Mag  have  been  excited  by  the  idea  of  books  and  beiq

able  to  read.

lCharles  Read,  "Pre-School  Children's  Knowledge  of  English  Phonology."

The &rvazod  Eduaational  Revlew, Volume )41, No. 1, Febzauaq, 1971.
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The last  two  parts  of  this  study  vlll  deal  nth  the  Input

and Interest  of  tm  parents  into  this  program,  as well  as their

and  the  children's  reactions  to  it,  in  actual  classroom  practice.
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PAR!' IV

Parent  Input  and  Involvement

Parent  interest  and  involvement  ln  the  goings-on  ln  my (!1388-

room  and  especially  in  the  reading  program  came in  two  distinct

ways.  First  is  the  practice  of  having  a classroom  which  is  truly

open to pazents  exq tlme,  any day.  Thus, tr3dng  to practice  what

I believe  I verbalized  the  fact,  to  the  parents  of  the  chiMren

In  my class,  that  the  door  would  be open  to  individual  parents

whenever  they  brought  thelr  children  to  or  from  school.  I en-

couzaaged  patents  who  abrought  their  children  to  school  in  the  morn-

ing  to  stay  in  the  room  for  a while  if  they  had  time  and  mentioned

that  whenever  they  wanted  to  pay  an informal  visit,  it  would  be

okay.  These  Infol  visits  of  parents  familiarized  them  with  the

activJ.ties  going  on In  the  class,  the  way  in  which  I worked  in

the  classroom,  the  social  interactions  between  various  children

and @oups  of chlMren  in  the room, and the general  schedule  of

the  day.

On a more  speciflc  level,  parents  were  encouraged  and  so<ht

after  to uake  genuine  commitments  to working  In the classroom  on

a daily  or  weekly  basis.  If  a paxaent  could  not  commt  him  or her-

self  to  even  one mornlng  or  aftezanoon  a week  on a regular  basis,
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then  the  parent's  help  would  always  be welcomed  by  me with  some

advance  notice,  preferably  by  twenty-four  hours,  but  anythiry

more  than  an houza would  do.  I have  had  ten  parents  working  in  my

classroom  since  Septeer Some have come and are still  cominB

one and  two  rnings  a week,  to  work  in  specialized  azeas  wlth

smll  gzaoups of chiMren,  such as voodvorking,  plantlnz,  cooking

or  needlepoint.  Sometimes  they  work  in  my classroom  and  sometimes

they  take  a g,roup  of  children  to  another  room  to  work.  These

parents  are  in  contact  wlth  me from  one week  to  the  next,  talklng

about  how their  actlvity  went  over  with  the  group,  which  children

had  any  sort  of  difflcultles,  elther  with  the  activity  itself  or

in  dealiq  wlth  the  other  children,  and  possible  follow-up  or  ex-

tended  activities.

Another,  possibly  more  valuable,  time  for  the  parents,  has

been  the  impromptu  experiences  whlch  a parent  will  have  wiath  the

children  in  my class.  A case  ln  point  Is  J.'s  mother  who appeared

in  the  room  one afternoon,  right  after  lunch  as  I was reading  a

stog  to  the  class.  When I finished  and  the  children  dispersed

to  varlous  activities,  she said  she coind  stay  for  the  afternoon

if  I could  use  her  help.  I said,  "Of'  course,"  and  suggested  that

she either  mtch  what the chi:Uren  were doi4  and talk  with  them

informally,  or  else  take  out  a group  game,  such  as  Iotto  or  Bingo,
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lng  with  Indlvidual  ahlldren.  J.'s  mother  circulated  around  the

room  for  ten  mnutes  or  so,  talklng  to  children  and  looking  at

lous  displays  In  the  room.  8he then  ran  a letter-lotto  game

for  the  next  half-hour  with  children  (gleefully  tradiq  their  lotto

cards  off  to  friends  when  they  got  tlred  of  playlng.  J.'s  mother,

for  vhom this  vas the flrst  time  workln@  in  the classroom,  ex-

pxaessed  her  feeling  of  satisfactlon  with  the  way  the  afternoon

had  gone.  She felt  she had  mde  a positive  contribution  through

working  vith  a small  groups

Both  the  unplanned  and  pre-amanged  visits  of  parents  were

of  the  utmost  importance  in  fostering  a professioml  trust  between

myself  as a teacher,  and  the  pesent  as a concerned  parent.  With

each  discusslon  betveen  myself  and  a parent,  ouza relatlonship  be-

came easler,  more  Informal  and  the  feellng  of  trust  that  the  par-

ent  had  ln  me as a teaaher  and  the  specific  things  I was offering

to  that  parent's  child,  became  greater.

Mag  tlmes,  a parent's  unawanged  visit  started  when  the  par-

ent  brought  the  child  to  school,  or  else  came  by  in  the  middle  of

the  day  to  give  me a specific  message  or  bring  a forgotten  lunch

for  the  child.  The intentionea  short  vis'it  stretched  into  a half

hour  or  more  as the  chlld  began  to  show  his  or  her  parent  around
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the  room,  in  general,  and  more  often  showing  the  parent  his  oar

her  reader,  stories,  art  pro,jects  and  block  constructions.  These

famlliazaizing  experiences,  with  the  child  as the  guide,  have  been

quite  valuable  to  the  pazent,  as they  have  communlcated  their

feellngs  to  me at  individual  conference  tiys.  Durlng  Individual

conferences,  mg  parent's  feellngs  about  their  child's  work  and

gene:ral  progress  In  the  class  vezae discussed.  These  feelings  Vlll

be described  In  the  last  part  of  this  paper.

h  regard  to  the  more  formal  steps  through  which  readlng  WAS

golng  on in  the  class,  the  pmaents  had  a more  direct  input.  At

the  end  of  December  I Invited  all  the  parents  of  the  children  in

my class  to  attend  a workshop  in  the  classroom.  The workshop  was

held  on a Friday  afternoon  from  three  until  five  o'clock,  when  the

school  building  was closed.  I sent  hoz  letters  to  the  parents

via  the  children,  and  in  addition  to  the  letters,  one parent  who

is  the  class  mother  set  up a phone  chain  among  all  the  parents,  in

order  to  ehaslze  the  importance  of  coming  to  the  workshop.  Out

of  twenty-eight  parents,  sixteen  came.  I felt  falzaly  satlsfied  vlth

that  number  after  having  worked  in  schools  vith  no parent-interest

at  all.  I also  knew  personally  that  at  least  ten  of  the  non-showlng

pazents  had  had  previous  commitments.
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The puqose  of  the  workshop  was threefold.  First,  the  after-

noon  was designed  to  be a mid-year  clean-up.  A list  of  materials

needed  for  the  workshop  had  been  sent  home  with  the  let+,ers,  and

parents  shoved  up with  sponges,  brooms,  scrub  brushes,  steel  !)TOOI,

a vacuum  cleaner  and  bottles  of  spray  paint,  as well  as screw

drlvers  and  screws  to  make  minor  furnlture  repairs.  The entlre

room  was taken  apart,  dusted  and  scrubbed  clean,  while,  all  the

while,  we all  commiserated  wlth  each  other  ovey  the  malntenance

serviees  in  the  school,  which  left  much  to  be elesired!  We made

one  ma:)oro improvement  in  tbe  appearance  of  the  room,  and  that  was

to  change  the  vinyl  tablecloths  on two  large  work  tables  from  a

filthy  black  to  a bright  red  and  yellow.  The parents  took  more

pride  in,  arid  felt  more  comfortable  with,  a spia-and-span  room,

than  even  I.

Second,  I asked  each  parent  to  bind  a book  together.  All

the  materials  had  been  contrlbuted  by  myself  and  two  parents  who

helped  to  coordlnate  the  workshop.  The instruetlons  were  passed

around,  and  everyone  sat  down.  At  the  start  there  were  ten  par-

ents  sitting  in  an  actual  sevlng  circle,  stitching  the  middle  of

the  books  together!  The sewing  led  to  talklng,  and  the  talklng

was,  in  fact,  the  thlrd  and  most  iortant  puqose  of  the  work-

shop.  At first,  the  talk  centered  around  what  the  idea  of  sewing
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and  binding  the  books  was for.  Most  of  the  parents  wezae already

famliar  vlth  the  plcture  dictionarles  thelr  chlldren  were  dolng

and  with  the  educational  concept  of  having  children  wite  thelr

own stories.  Thus,  I had  a staztlng  point  for  telling  the  parents

about  the idea  of wlting  a sto4book  reader  for  each child,  In-

coqoratlng  In  each  one  the  child's  dictior  words.  The parents

were  all  enthusiastic.  The parents  of  the  five  year  olds,  however,

felt  left  out,  as their  children  were not goi4  to receive  a reader.

One of the parents  suggested  that  the five  year  olds  be Biven  a

bound  book  also,  to  use  as a stog  book.  I took  this  suggestlon

up at  once,  and  added  that  all  the  children  would,  indeed,  be

offered  a book  to  make a storybook  out  of.  I elaborated  tio the

parents  that  the  books  could  be given  out  to  the  five  year  olds

in  the  spring.  By then,  most  of  them  would  be at  thelr  peak  of

readiness  for  doing  their  own writing  of  stories,  and  the  con-

pleted  books  would  naturally  culminate  near  the  end  of  the  school

year.

'  discussion  of  bound  books,  and  their  uses  ln  relation  to

each  parent's  child,  moved  on to  the  more  general  ezea  of  the

children;  the!r  feelings  about  school,  vho  their  friends  were  and

humorous  anecdotes  dealing  with  thelr  children's  behavior  with

friends  in  and  out  of  school.  By five  o'clock,  we had  e forty
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books.  !%ro  pazents  took  home mterials  in  order  to  make more

books at home. The room was clean,  the tablecloths  new, the ru@

vacuumed  and  the  b.ench  painted  bright  yellow.  All  of  the  sixteen

parents  felt  that  it  was a smme  that  mox  parents,  especially

fathers  (there  were  three  there)  had  not  come.  It  appears  to  me

that  a great  deal  of  communication,  and  posltive  interaction  be-

tveen  myself  and  the  parents,  parents  and  other  parents,  parents

and  t,he activities  going  on In  the  classroom,  had  gone  on during

the workshop.  Both  practical  and  psycholog:U,al  goals  had  been

met at  the  workshop,  with  materials  having  been  made and  a genuine

rapport  having  been  deepened  between  myself  and  the  parents.  I

have  felt  that  as a result  of  the  workshop,  parents  who have  worked

in  the  classroom,  or  who have  just  vlslted,  have  felt  more  at  ease

In  talklng  with  me and  in  dealing  with  the  activities  the  chiMren

In  the  class  are  involved  in.  Another  woykshop,  this  time  only

for  sprlng  cleaning,  and  explorlq  some of  the  materials  the  chil-

dren  use,  such  as Culslnnaire  rods  and  attribute  blocks,  Is  planned

for  md-Aprll.

In  looking  back  over  the  year,  I feel  that  the  December

workshop  was a hlgh  point  of  comunicatlon  between  myself  and

the  payents.
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The workshop  developed  a feeling  of  everyone  working  for

"our"  children  in  "our"  school.  The parents  were  included  In  the

edu:'atlon  of  the  children  on an equal  basls  with  myself.  There

existed  a reciprocal  recognition  between  m;yself  and  the  parents

of  both  my influence  on each  child  as a professlonal  teacher  and,

more  important,  thelr  influence  as full-time  parents.  A sltuatlon

like  this,  where  the  meshing  of  both  teacher  and  parental  concerns

oe'curs,  Is  extremely  unusual  today.

The chlldren  also  knew  that  their  parents  bad  been  involved

in the creation  of their  reading  mterials.  Thus, the children

could  see  that  what  the;y  leamed  ln  school  was,  indeed,  a part  of

what  went  on at  home,  and  vice-versa.  Such  integrated  cooperation

between the sl@,nificant  adults  in  a chlld's  life  can only  assist

the  child  to  leesn  In  an integrated  way.
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PART V

oughout  the  course  of  the  parent  workshops,  individual

conferences  and spontaneous  meetings,  many parents  have  been  able

to voice  thelr  feellngs  about how thelr  child  is doirz  in readln5.

During  the  parent  workshop  in  December,  all  the  parents  were

enthusiastic  about  blnding  books.  Thelr  enthusiasm  was tmeefold.

Many  of  the  parents  of  the  six  year  olds  were  relieved  to  hear

the  word  "reader"  mentioned.  The fact  that  their  chlld  would

indeed  have  one book  from  'vhlch  he or she would  be continuously

readlng,  made the  parents  feel  secure.  They  felt  that  the  pos-

session  of  a reader  would  give  their  child  a senae  of  contlnuity

in  what  he or she had to  do in  the  course  of  each  school  day.  The

fact  that  each  :vaAep  would  be based  on the  child's  own cholce  of

words  added  another  reason  for  enthusiasm  on the  pad  of  the  par-

ents.  The exlstenae  of  the  readers,  as a single,  tanglble  belong-

ing  of  each  chlld,  was viewed  as being  most  impoytant  to  the

parents.  Another  feeling  the  pm'aents  had about  the  use of  the

bound  books  was that  all  the  chlldren  should  receive  one,  empty,

to  use as they  wished.  I mentlon  this  use of  the  readers  agaln,

as I did  in  Part  III,  because  the  parents  emphasized  their  satis-

faction  with  the  finished  books,  and felt  that  the  whole  class
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should  get  +,he benefit  of  them,  not  just  the  six  pm  olds,  who

used  the  books  as more  fol  readers.  The strongest  feeling

the  parents  had  about  the  books  was positive.  They  felt  that  the

books  were physically  attractive  and fairl;5r  durable.  These books

would  be ob,jects  which  the  children  would  keep,  feel  safe  about

uslng  them  without  havlng  them  fall  apazat,  become  attached  to

them  as  "their"  book,  and  feel  proud  about.  The peslve  feel-

ing  between  all  the  parentis  and  myself,  at  the  December  workshop,

WAS  &  cooperative  one.  We were  all  involved  In  maklng  an attrac-

tlve,  durable  mterial  for  the  chlldren  In  the  class  to  use.  This

is particularly  significant  at  P.S. 3, an old  building,  in  which

many  room  stlll  have  only  DC currents,  the  halls  are  dark,  rooms

are  still  laden  wlth  desks  and  mterials  left  from  the  time  the

bulldlng  was not  used,  and  aich  of  the  educatlonal  miterial  used

now has  been  scaverged  and  donated.  A simple  object,  such  as one

clean,  well  put-together  book,  presented  to  a child  to  be kept  by

the chlld,  is  an Invaluable  thing  at P.sii  3.

Thus,  it  happened  that   of  the  parents,  at  the  end  of

>cember,  felt  that  thelr  children  were  on the  brim  of  reading

and  that  with  the  appeesance  of  their  readers,  would  soon  actually

be reading.  Between  the  stazt  of  the  new year  and  the  spring,  I

met  vlth  most  of  the  pazents  of  the  class  Individually,  to  discuss



-50-

how thelr  child  was doing  in  school.

In  truth,  none  of  the  parent's  feelings  about  their  child's

progress  in  reading  has  been  negative.  !'he  reactions  from  the

psvents  of  the  six  yeaz  olds  fall  into  three  groups.  !'he  first

is  those  parents  who are  pleased  as can  be about  their  chlldren's

skill  in  :readi4.  The children  of these  parents  number five  out

of  eleven  six  yem'  olds.  All  five  of  these  chiMren  have  a fairly

large  sight  voaabulary  and  reeA  fairly  fluently.  These  children

show  no aaxiety  when  they  read  out  loud  to  me,  and  they  can  all

read  and  wite  stories  independently,  asklng  my  help  only  when

they  want  to  check  lf  their  spelling  Is  co:zect.  They  also  show

aonf'ldence  In  spelling  vorda  phonetically  when  I am not  there

to  help  them.  These'five  chllken  have  shown  skill  in  comprehen-

sion  of what they  read,  and of witlnB  or readlng  asslgnxnts

which  they  ca;x:ory out.  I found  that  the  parent's  knowledg,e  of

their  ehild's  reading  ability  came conslderably  ebftex'  the  child's

performance  in  school.  For  example,  four  weeks  after  it  was

appaapent  to  me that  T. was actually  reading  and  using  printed

symbols to her admnta@e,  Z spoke with  T.'s  mother,  who comented

that  she noticed  that  T. ms  beginning  to  sound  out  wox:aa.s that

she saw around  the  house.  This  kind  of  delayed  recognition  hap-

pened  with  three  of  the  five  children's  parents.  I feel  that
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the  children,  knowing  what  they  could  accolish  in  school,  needed

time  to  become  secure  in  that  knowledge,  before  letting  thelr  com-

petence  in  reading  become  public  kaovledge  at  home.  The one re-

mark  I heazd  again  and  again,  from  these  parents,  was that  their

children  were  quite  proud  of  themselves  and  their  achlevement  in

reading.  All  of  these  pazents  felt  more  pleased  about  their  child's

rising  self-esteem  than  about  their  child's  actual  reading  skill.

Another  group  of  fotu'a  pazents  also  felt  pleased  by  thelr

chilolzaen's  positive  feellng  about  themselves.  These  parent's

children  have  a smaller  sjght  vocabulary  than  the  first  group  of

five  chlldren.  These  chiMren  are  still  unsure  of  themelves  when

they  sit  down  to  read  a page  in  their  readers,  though  their  assur-

ance and skill  in  readir4  their  word cards is quite  high.  These

childzaen  will  need  another  month,  before  they  can  read  easily  and

fluently  by  themselves.  They  still  need  me to  sit  with  them

through  each  word  read,  and  they,  more  often  tmn  not,  will  ask

me how to  spell  a vord  they  already  know,  while  vritlng  a story.

Their  parents  are  not  apprehensive  about  when  their  child  will  be

reading.  They  are  more  concerned  that  thelr  child's  spontanelty,

creatlvit;y  and  high  spirits  not  be stunted  by  too  much  pressure

from  me,  on them,  to  read  faster  and  sooner.  One parent  told  me

that  she judged  how her  son  was doing  by  his  behavior  ln  the
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classzaoom.  She said  that  D. hd  always  en,joyed  nurse:7  school,

bein@ creatlve  in  his use of materials,  and makiq  things  out of

varlous  available  materials  in  the  room.  She was concerned  that

thls  type  of  behavlor  dld  not  disappear,  and  that  as long  as it

dld  not,  she  would  be happy.  She told  me that  D. had  told  her

very  recently  that  he wanted  to  learn  how to  read,  and  consequently,

as  I told  her,  his  acceptance  of  and  willingness  to  do his  requlred

work  with  his  word  cazods and  stozay  writing  has  Increased  enormously.

One other  parent,  whose  child  was in  my  class  last  year,

remarked  on her  son's  inm'ease  in  self<onfidence  In  social  situ-

ations  and on his  general  Bood feelings  about  comlng to school,

as opposed  to  last  year  when  he often  did  not  want  to  come.  She

credlts  this  chance in  him to the fact  that  neither  she nor I have

pushed  him  too  hard  in  the  area  of  reading  skllls.  As he is  gain-

ing  personal  self-confldence,  his  confidence  In  hls  reading  com-

petency  is  also  rlslng.  He is  happy  in  school,  and  eager,  as I

told  hls  mother,  to  take  a try  at  any  task  I set  before  him.  He

is  still  surprised  that  he can  actually  plck  out  a partlcular  wom

from  a row  of  ten  word  cards  and  his  progresslon  towards  more

fluent  and easy recognition  of words is 5grovlng rapidly.  His

parents  are  just  concerned  that  his  soclal  behavior  keeps  growing

in  the  direction  It  has  been.
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There  Is  one parent  whose  concerns  differ  a bit  fx'om  all  the

others.  She Is  mainly  concerned  about  her  son's  ablllty  to  concen-

trate  for  longer  perlods  of  tlme  than  he has  been  able  to  up to

now, and @et down to doing  the work which  is at hand, without  pyo-

crastlnatln43.  Her son Is one of those  children  who is readlng  falr-

ly  fluently  and  ls  capable  of  carrying  out  assignments  lndependent-

ly.  ms comprehension  of everythin@  he heazas and reads is excellent.

But  hls  pesents,  I feel,  are  correct  about  where  they  place  thelr

concerns.  E. does  have  a hard  time  actually  sltting  dom  and  open-

Ing  hls  reader  or  picking  up a pencil  and  actually  beginning  to

write.  H'is  attention  span,  in  most  actlvities,  is  short.  Hls

mother  professed  to  being  quite  amzed,  vhen,  in  Januaq,  E. brought

his  reader  home and  yead  her  the  f'irst  six  pages.  But,  though  happy

about  his  actual  sklll  in  readirz  and comprehension,  she IES wise

not  to  let  her  conaerns  for  E.'s  self-dlscipllne  disappear.  E.'s

impatience  ls  exemplified  by  the  fact  that  when  he Is  reading  a

page  he has  read  before,  he will  qulckly  guess  at  the  words  and

paraphrase  the  meaning  of  it,  out  loud,  for  me.  When :[ point  out

to  him  to  slow  down  and  read  each  word,  one at  a tix,  he can  and

does  so,  always  surprised  at  his   competency

I must  add,  at  this  polnt,  that  I feel  most  lucky  to  be in-

volved  wlth  parents  whose  oplnlons  of  what  is  good  for  their  chlMren
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The children  themselves  are happy with  the knowle$e  of thelr

own progress  In  reading.  From  the  flrst  time  that  the  words  from

inside  thelr  alphabet  books  vere  put  onto  cards  for  them  to  read,

they  burst  vlth  prlde  and  astonishment  that  this  f'thing"  calle!

reading  could  really  be so haess  and  easy  as It  was!

FO!"  example,  the  second  time  that  E. and  I sat  dom  to  go

through  E.  '  s word  cards,  E. told  me that  he could  not  read  exq  of

them;  that  he was only  lucky  when  he got  one  comect  because  he

was guesslng  from  memos.  We proceeded  to go through  the cards.

E.  "guessed  correctly"  at  three-quaners  of  the  cards,  stopping

after  each  word  to  tell  me,  "But  I just  remembered  it!  I didn't

mead  lt!ff  I told  him  that,  by  whatever  method  he was using  (mem-

ory,  guessing  or  looking  at  the  first  letter)  he was,  Indeed,

reading!  E.  's  astonishment  and  prlde  In  himaelf,  combined  a bit

with  a look  of puzzlement,  was extremel;7  satisfying  far  me to see.

Another  example  of  a chiM's  self-recognition  of  his  01'  her

competence  ln  reading  happened  to  A.,  after  she had  finlshed  her

reader  and had a fairly  large  slght  vocabula7  Up untll  this

particular  mornlng,  the  only  purposeful  reading  A. had  done  had

been  in  her  reader  and  her  notebook.  Thls  morning  A- piaked  up

the  record  jacket  of  an album  entltled  "Free  to  Be You  and  Me."
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F-r-e-e  actually  spelled  free.  I nodded  yes  and  A.  looked  back

at the  album.  She then  read,  out  loud,  the  tltle  of  the  album,

quickly,  vlthout  hesitating  In  the  least.  She  looked  puzzled  af-

ter  she finished,  aame over  to  me and  remarked  to  me that  she  had

,just  read  the  whole  aovm',  without  stopplng  to  sound  out  or  even

spend any time on each word!  She thought  it  quite  stra4e  but

wonderful  when  I congratulated  her  and  told  her  that  she really

knew  how to  read  those  words,  and  that  she  would  be able  to  read

more  and  more  words  as quickly  as that,  as time  passed!

The parent's  reactions  to  the  reading  progxaam  golng  on in

the  alassroom  is  generally  positlve.  I can  now describe  the

chilolren's  feelings.

The six  year olds wexae all  excited  about ftnishinB  their  pie-

ture  dictionaries.  When the  first  few  children  recelved  their  ow

"vord  baxes,"  many  of  the  other  children  wanted  one,  too.  This

@eneral  competltion  among the chlldren,  to flnish  the given  activ-

ity  they  were  working  on in  reading,  and  go on to  what  another

child  was dolng,  worked  well.  For,  along  with  the  motivation  of

getting  on to  the  next  activity,  each  child  was not  pushed.  I ex-

plained  to  each  child  that  he or she would  indeed  receive  a 'word

box,  word  cards,  and  a reader  when  the;y  had  mastered  and  felt
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comfortable  readlng  the  words  he ox:a she  now had  to  work  wlth.

That,  of  course,  made each  child  want  to  get  on with  the  vork  at

hand.  But  during  that  work,  each  chlld  became  engrossed  in  what

he 01'  she  was now doing.  Each  child  forgot,  for  the  moment,  the

idea of just  rushing  through  it,  to @et to the next activlty,  and

gained  much self-confldenae  in xe5srd  to worklng  with  the materials

which  he or  she  had  on the  present  level!

When a chlld  dld  receive  a word  box,  it  was of  the  most

pleasure  to  them  to  be left  alone,  in  order  to  go through  the  woi

cards one at a time,  putting  the  words  he or  she  knew  back  into

the box,  leavlng  the  ones  he or  she needed  help  vlth  in  a separate

pile.  All  the  children  shoved  great  satisfaction  in  seeing  the

uuknow'n  plle  get  smaller  and  smaller  from  week  to  veek!  Another

satisfylng  activity  for  the  chlldren  was the  puttiq  together  of

sentences,  from  the  word  cards.  Thls  was done  after  a child  was

famillar  and  comfortable  wlth  all  of  the  word  cards.  It  V&8  done

independently  of  me and  the  sentences  which  came out  of  this  ac-

tivlty  reflect  the  fun  the  children  had  In  puttiq  them  together.

For  example,  K. went  throqh  a zoo  phase  where  her  sentences  from

day  to  day  were  :

The eagle  is  in  the  zoo.

!'he  ducks  are  in  the  zoo  pond.

The fly  in  the  zoo  lives  in  a tub.
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After  that  she concentrated  on the  word  house  :

This  house  is  a dog house.

This  house  Is  a speclal  factory  house.

All  of  these  sentences  had accompanylng  plctures  and verbal  des-

arlptions  In  K. 's  notebook.  K. had  a lot  of  fun  complling  these

sentences,  due to  the  fact  that  I aid  not  ask  hm'  to  put  together

a sentence,  by herself,  until  I knew  she knew  all  the  words  in  her

b ox.  Thus,  the  level  of  frustratlon  the  chlldren  experlenced,

during  reading  and  vritlng  activlties,  WAS  kept  to  a minimum.

When the  children  recelved  their  readers,  thelr  expectations

were  met.  May  of  them  gave  a slgh  of  expectant  relief  when  I

handed  them  their  book,  as if  everything  they  had Imagined  their

friends  doing  and feeling,  they  would  now be foiunate  enough  to

do and feel!  The thing  about  the  readers  which  impressed  may

of  the children  was the  fact  that,  on the  first  page,  they  recog-

nized  a character's  name, usually  their  own or  a friend's  or rela-

tlve's.  This  was because  most  of  the  children  had  included  a fam-

iliar  name in  their  picture  dje,tionaries.  There  was some happy

confusion,  on the  ahildren's  part,  about  how I knew  whose  name to

put  In  the  story.  Then  I explalned  to  the  children  that  I had

mitten  the  story  ln  their  reader  for  them,  using  the  words  in

their  word  boxes,  many  of  the  children  wezae incredulous  As they
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got into  the sto:7,  they  realized  that  each chlld  had a dlfferent

stop.  They  then  seezd  to  exhibit  a feeling  of  prlde  !n  thelr

ownership  of  thelr  partlcular  book.

Of all  the  assignments,  relating  to  reading,  which  I had  the

ahlldren  do, reaalng  from  thelr  book  was the  one they  most  enjoyed.

F'rom the  start,  It  surprised  me to  note  that  the  childzaen  comted

the  pages  to  see how many  pages  they  had  until  they  finished  the

book.  The fact  that  each book had twenty  paies  of  vrltlng  ln them,

did  not  daunt  one single  child.  '['helr  Interest  in  the  cheu'acters

in  their  stoq  was always  high,  though  the  Idea  that  thelr  books  were

there  for  the  purpose  of  being  readers,  and  not  ordi  storybooks,

was always  present  In  their  verbal  references.  They  liked  the  idea

of  having  a zaeader,  and now that  fow  children  have  completed  their

readers,  they  do not  speak  of  getting  a new book  or stop,  but  a

reader.  Their  bound  books  have  not  been  given  up though,  as I aan

see a sentizntal  attacbxnt  to  them  by  the  chllhen  who have  fin-

ished  them.  !'he  books  are  still  In  school.  The children  stlll

refer  back  to  them  foxa the  spelling  of  words  they  need  when  vriting,

and  for  sharing  the  words  and platures  ln  thelr  books  with  friends

in  the  class.  One activity  several  chlldren  have  recently  been

involved  In  is  rewiting,  in  their  OM?I  words,  the  story  in  the'ir

reader.  This  has been  done  by  three  childz'aen  who have  completed
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thelr  readers.  This  has fostered  a coJortable  feellng  betveen

the  chiM  and  his  or  her  reader,  as the  reader  becomes  a helpful

spelling  ald  foxy the  child.  It  Is  also  a most  helpful  way  for  me

to June  the chlld's  total  corehension  of  the stoq,  as It  relies

on the child's  understandlr4  of the characters'  relationshlps

with  each  other,  the  sequential  order  of  events  In  the  stop  and

the  mood of  the  story.

The one feature  of  the  entlre  readlq  program  vhlch  had the

greatest  influence  on the  slx  year  old  chllAren  In  my class  was

the  recognltion  of  the  fact,  by  the  children,  that  I took  the  tlme

to  wlte  a book  especially  for  them.  Their  self<oiidence  and

pos'itive  feelings  about  themselves  as individuals  rose  as they

realized  that  their  teacher  wote  an entire  book  just  for  them.

Thls  knowledge  demanded  that  they  respect  tbelr  readers  and  give

the  stories  in  them  the  time  and energy  in  reading  them  which  they

deserved.  For  obvlously,  If  I took  the  time  to  write  them,  then

each  child  could  indeed  take  the  time  to  xeeA  them,  which  they  dld.

Now that  the children  will  be :lcklnz  out 1lbra7  books,  from  which

to read,  which  must be returned  to the library,  they  are very  Blad

that  the  flrst  book  they  ever  read  is  theirs  to  keep.

In  deference  to  the  flve  year  olds,  I must  say  that  they  have

received  even @aaater benefits  from  the six  year  olds'  reading
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program  than  the  six  year  olds.  All  the  flve  year  olds  know  that

the older  chlMren  have readers  and notebooks,  and assi5mnents

which  they  must  do.  I did  not  push  any  required  work  on ary  kinder-

garten  child,  bat  for  at least  half  of them, thelr  own motivation

was enough  to  have  them  reading  and  w'ritlng  by  March.  Several

ahildren  asked  me directly  for  a book,  to  'be thelr  readers.  They

recelved  an empt;y  bound  book,  vhlch  four  or  five  chlldren  have

dram  and written  in  every  day, vith  @eat  concentration  and follow-

through.  When  they  are  'working  I feel  strongly  about  showing  them

and  thelr  work  the  same respect  and  seriousness  as I show  the  six

year  olds.  They  have  responded  to  thls  respect  by  progressing  at

their  own rate,  though  quite  rapidly,  In  the  areas  of  penmanshlp,

word  recognition  and  concentration  in  the  work  at  hand.  Over  and

over  agaln,  In  the  months  of  Februag  and  Mazch,  parents  of  flve

year  olds  have  come to  me with  the  observatlon  that  their  chlld

is  wading:  signs  in  tm  street,  ads in  magazines,  storybooks  at

home and  words  In  books  belonging  to  older  siblings.  I can  only

share  their  pride  and  enthusiasm,  polntlng  out  that  though  I am

happy  thls  has  happened,  I am even  happier  that  their  child  has

had  no amciety  and  pressure  attached  to  this  natural  learning.  I

already  know  that  next  year,  the  five  year  olds,  beginning  as first

graders,  will  be starting  the year  on a h:5,her level  of competence,

ln  the  area  of  reading  skills,  than  the  slx  yeaz  olds  dld  this  year.
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COffl,LUSIQN

In  aoncluslon,  I look  back  over  the  last  eight  months*  h

that  'tix,  more  than  flfteen  children  have  qom  from  a point  vhex

they  could  only  recognize  some of  the  letters  of  the  alphabet,  to  a

point  where  they  can  read  and  understand  sentenaes  and stories.

There are two thlnBs  I feel  sure of,  though,  e:ftex' contributiq

the  readlng  program  just  descri"bed,  to  the  lives  of  the  children

in  rug class.  One is  that  any  partlcular  chlla  needs  a variety  of

stimull  around  him or her,  all  the time.  Each slx  yess  01(I ln  m3r

class  learned  through  different,  relevant  experienaes,  and  at  dif-

ferent  rates  of  speeds  Wlthln  the  wltten  word  ltiself,  some ahil-

dren  used  phonics  generalizations.  As Smith,  Gordon  and Meredith

contribute,  in  their  book lanpaHe  and Thinklng  in  the Elementary
2

achool  apeclflcall7  in  the chapter  on the reading  pa'ocess,  a ahilA

can  use,  "phonlcs  in  a modlfied  sense  concentrating  on important

letters  like  initial  and  final  consonants*a.the  ahila  may (also)

notlae  and  remeer  the  shape  of  the  new vord*'v

A chlld  ma;5r also  use the function  of  the word to  help  him or

her  to  remember  lt*  Some words  are  mainly  fmctional,  having  a

lack  of referential  meanin@ comed  to other  nouns,  verbs  and

ad,jeatiives*  Accordiq  to :[a :Fevre, a noted  li4uist,  "funatlon

2F.  Smith,  K.  Goodmn  and J. Meredith,  Ianguage  and Thinking  in  the
Elementary  School,  N.Y.:  Bolt,  Rhinehart  Wlnston,  1972,pp.  50-60.
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words  are  the  artlcles,  auxilary  verbs,  prepositions  and  conjunc-

tions."  Thus,  words  such  as  is,  and,  in,  the,  was,  etc.,  became

slght  words  for  many  of  the  cMMren  in  my class,  long  before  the

letters  and  sounds  in  those  we're  deciphered  O!'  thought  about.

Pictures,  drawlngs,  and  other  non-witten  symbols  made  by

m;5rself and the chlldren  also  helped  pazticular  ahlMren  to read

words  and  understand  their  meanings.  Thus,  diffe:rent  clues  within

and  outside  of  the  word  helped  indivldual  children  in  their  indlv-

Idual  ways  to  leayn  how to  read.  I feel  lt  most  lmportant  for  a

teacher  to  make available  to  a child  every  conceivable  experience:

wvltten,  pictorial,  physlcal  and  audio,  In  order  to  let  each  child

take  advantage  of  those  parts  of  the  total  experience  whlch  ful-

fill  his  or  her  particular  learning  needs.

The success  of  the  reading  material,  from  word  cards  to

readers,  which  I gave  to  the  six  year  olds,  rested  upon  another

Important  factor,  and  that  is  the  dialect  of  each  child.  I knew

the  children  and  had  spent  a lot  of  time  talking  to  each  one,  dur-

ing  the  first  three  months  of  the  year.  Thus,  I got  to  know  how

the  child  used  materlals,  executed  ldeas,  and,  very  i;inportant,

hov  verbal  each  child  was azid  what  form  and  structure  that  verbal

ability  took.  Thus,  I discovered  which  children's  speech  fit  into

accepted  standards  and  which  children  spoke  in  incomplete  phrases
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oza incorrect,  but  aomeat-sounding  to them, Brammatiaal  forms  I

founa  that  a child  leazned  to read  a word,  phyase  or  sentence

fastier  and  understood  it,  if  the  words  and  sentences  matched  the

vay the chlld  spoke.  %aln,  in  Iearnin@  and TMnklr4,? the authors

concur  that,  "a  chlM  must  transfer  his  existlng,  knowledge  of  lan-

guage  to  the  task  of  reading.  He can  only  do this  effectively  if

what he reads  ls real  lan@mge,  which  differs  only  from  01'31 lan-

guaBe In its  use of BrapMc  symbols  rather  than  sound symbols."

Dwing  the bezinninB  of the year,  I had time  to find  out how the

children  spoke,  from  talking,  with  them,  as well  as from  observlng

how each  child  used  the  words  he O)'  she  kne'v  in  the  child's  wit-

Ing.

The second @eneral  principle  applyiq  to how the chiMren

in  my (:'l&BS  learned  to  read  Is  that  the  events,  places,  people

and  experlences  encountered  by  the  child  in  hls  or  her  reading

material  must  be relatea  to  the  child's  own experiences.  In

other  words,  no readin@  material  can completely  succeed  if  It  is

Imposed on the child  from  the outside,  without  zlving  arg  regard

to  the  individual  child.  The child's  interests,  personality,  style

of learnln@,  and verbal  dialect  must be taken  into  account  before

Biving,  the child  a reader.

In  addition  to  obtaining  info:tion  on hov  each  chlld  learned,

Z discovered  the  important  facts  about  what each  child  vas interested

3rbia.  pp.  5o-6o.
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in.  The original  word  cards  were  the  results  of  pictures  plcked

by the child,  to put into  hls  or her picture  dictionaz7.  Addltlon-

al  words  came  from  sentences  the  children,  themselves,  wote*  The

stories  ln  thelr  reaaers  cam  from  the  word  cazads  as Vell  as the

knowledge,  on W  part,  of each child's  paiicular  Interests  and

favorite  fictional  characters,  whether  they  be real  people  the

child  knew,  anlmals,  monsters  O:!'  super  heroes!  I feel  that  the

child's  knowledge  of  my input  into  what  he oza she  :read  was the

focal  point  of the folized  readln@  program.  If,  as Smith,

Gordon  and  Meredith  aontend,  ffaommuaicatlon  depends  on some  base

k
of shared  experience  betveen  the sendin@ and receiving  partlea,'

then  I can  say  that  the  communication  betveen  myself  and  each

ahl:14  on an indivldual  basis  has  been  the  most  impomant  factor

in  the  way  the  children  ln  my class  have  grovn  this  yess.  This

lnterest  on my past,  my willir<ness  to wite  down or spell  for

the  ahlldren,  anythlng  vhich  they  felt  they  wanted  to  comunlaate,

was one  part  of  the  "shared  communlcation."  The other  half  rested

in  the ver5r  materials  the chiMren  used, as for  each ahlld,  those

materials  were  tailor-made  for  them,  using  words  from  their  own

eXperienae8.

No dult  can  come to  know,  in  depth,  a group  of  chilaren,

shazoing  thelr  aonversations,  ,jokes  and  unhappy  times,  without  also

'rbia.  pp.  5o-6o.
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responding  to  each  child's  learning  needs  ln  ,)ust  as Individual

a fashion  I have  tried  to  do ,just  this  and  feel  that  it  has

been  a positive  learning  experlence  for  myself  as well  as the

twenty-eight  ahildren  In  my class
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